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ESMESTER 11
EXNT
The theme of Semester I{ .3 the second ivwvolution in "W stern
consciousness-~-the scientific zerv.ution of the I4tF aad 17in <enturies
when the foundations of mers rni thenght were la;“. Semzster 1 begins by
examining the theological world .itw of the Hedieval perind <y that
students may understand the inaact 2oat the Rea-1=sanre kad o Furopean
thought. After examining +13 Rewcissance and ~he rebirth f Greek
idealism, students stufy tie badcklsgh movements, the FReformytieon and

Counter-Reformation. A“ th- =nzme Lig: that the ss.iigious reforn movements
reJectlng many of the Renaissznce - ceafs, scienti ¥ aye ingQuiriag into the
unknown, moving knowledge f\rwaLu *¢ accordance %i%% those Esi:7issance
ideals. Stud»nts examine the 14 cept of stats, momasrchy, i fompare
it to the new concept of . aic, Owiocracy. Finallw, students study the
full fruition of this early wcielli193¢ work in the vrirc'pla 2.5 physics

laid down by Sir Isaac Nevizn. "= hewtonian symtiesis both s:iuus up the
scientific revolution of :™° 34~t znd 17th cen’ .- ies and propels man
forward into a new age i. whichk srience supplar.: velizion as Rurnpe's

well-spring of valnes. .
This content is divided inte wive wpits. Unit ., & Taeelug.isx )l World
View," looks at the Medieval nai - Students ave urrroduced fivst Lo the
idea of an omniscient and omripotess pad through r:aliss exte”r s Zrom "The

Book of Job." This is followed by excerpts frew -—nxl'x ”%ygz;ﬁa t the
Romans" which introduces them to the Christian Lan‘“t b Tl fxeerpts
from St. Augustine's City of God move them from the early uhtv'\;vw 20 a
Medieval view of god. A lecture on the economics -7 the feu< .: ystem

emphasizes how this system contributed to god's exalted position and man's
debased one. This view is, in turn, re- emphasized % a slide lecture on

Medieval religious art and 11sten1ng to examples of Medieval music. The

topics covered in Unit 1 are:

Theological World View (Introduction)
The Book of Job

The Apostle Paul

The Epistle of Paul to the Romans
Religion and Western Culture

Saint Augustine

The City of God

Early Christian and Medieval Art

Te Deum Laudamus

Unit II, "Theological Humanism," traces the birth and development of the

Renaissance. It begins by examining Peter Abelard's emphasis onr reason and
St. Thomas Aquinas' attempt to synthesize faith and reason. A lecture on
the development of European capitalism underscores the idea that economic
changes produce intellectual changes and explains why people felt the need

to ¢ At from fajth to reason. Devele-ments in Renaissance architerture
an’ ‘ure, when they are cor t- ' Medieval examp.
~rate this shift of emph~s . o U -ati . on the Dlgnlty of Ma:" by
fella Mirandola presents W “.sissance world view, thec -zical
206 N



humanism. The influence of this work is then traced through the painting
of Botticelli, Leonardo da Vinci and Michelangelo. The birth of science in
the time is examined in the work of Nicolas Copernicus (De Revolutionibus)
and da Vinci. The topics covered in Unit II are: o

Peter Abelard

Abelard and Helcise

Summa Contra "-ntiles

The Renaissau_e¢ - An Overview
Mathematics and Painting in the Renaissance
Giovanni Pico della Mirandola

"Oration on the Dignity of Man"
Michelangelo: The Last Giant (film)
The Sistine Chapel Ceiling

Sonnets by Michelangelo

Nicolaus Copernicus

De Revoluticnibus Orbium Caelestium
lLeonardo da Vinci

Tell Me If Anything Was Ever Done (film)

Unit [II, "Religious Backlash--Scientific Progress," looks at the
Protestant Reformation through the eyes of Martin Luther, and at the
Catholic Counter-Reformation through the eyes of St. Tzresa de Avila and
St. Ignatius Loyola. The Protestant emphasis on music, culminating in the
work of Bach, is contrasted to the Catholic emphasis on architecture,
sculpture and painting which culminates in St. Peter's Basilica. At the
same time that students study the religious backlash, they also study the
scientific discoveries of the day and see how intimately the two are
related historically while they are, at the same time, so diametrically
oppvsed. They study! the three laws of planetary motion discovered by
Johkannes Kepler, and lear . that he was persecuted by the Protestant
reformers and then study salileo's famous work in early physics and learn
of his persecution by the Inquisition. The topics covered in Unit III are:

The Reformation;

Martin Luther

"Ninety-Five Theses"

"The Freedom of a Christian"

Johannes Kepler

Kepler's Science

"The Harmonv of the Spheres" ("Cosmos' episode)

The Counter-Reformaticn

"Spiritual Exercises"

Autobiography of St. Teresa of Avila

"Grandeur and Obedience'" (Program 7 of "Civilization")

Galileo Galilei

"Letter to the Grand Duchess Christina"

Galileo's Science

Galileo by Bertold Brecht (film)

Unit IV, "The ™1d State vs. The New State,” introduces students to the

s v feevc 0 omplete works. First, thev -ad Machiavelli's The Prince
T ...2» ideals of rhe ol m o« ament, monarchy. Then they
e h' by Shakespec.are to ‘ ~ns to a prince who rules
207
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unwisely. They also see Romar Polanski's filmed version of intrcduces them
to film as an artistic medium. Next they read "Candide™ by Veltaire which
shows the decadence of the old state and Voltaire's contempt for it
compared to the democratic theories emanating from England. 1Lastly,
students examine -John Locke's "Second Treatise on Government" as the birth
of the new, demccratic concept of state. The topics covered in Unit IV
are:

"The Princes and the Powers of the Italian Renaissance"

The Prince

"Macbeth' by Shakespeare

Candide by Voltaire

Candide (videocassette)

John Locke

"An Essay Concerning the True and Original Extent and End of
Civil Government"

Unit V, "Science Creates a New World View," covers the philosophy and
mathematic discoveries of Rene Descartes, the emphasis on empiricism
fostered by Sir Francis Bacon and the culmination of classical science in
the work of Newton. The topics covered in Ynit V are:

Introduction: Reng Descartes

"Discourse on Method"

Sir Francis Bacon

Novum Organum

Perspectives: Newtonian Synthesis

Newton's Preface to the First Edition of the Principia
Mathematica

General Scholium of the Principia

Scholium of the Principia

Newton's Science

SKILLS AND COMPETENCIES

Semester Il continues to emphasize all of the competencies emphasized in
Semester I. However, this semester students are expected to demonstrate a
higher level of mastery than in Semester 1. To this end, students are
introduced to longer and more difficult readings. Several works are

examined in their entirety. Students 2re asked to master more complicated
writing skills. They now write essays in which they must formulate and
state clearly complicated theses which they suppert with examples drawn
from an interdisciplinary spectrum. They must write conclusions which

demonstrate their ability to analyze and draw logical inferences. They

‘write one lengthy paper in which they must critically analyze four complete

works and compare and contrast them (Unit IV, "The 0l1d State vs. The New
State.") :

During this semester, more emphasis is placed on interpreting the visual
arts than was placed in Semester 1. Students learn to observe carefully
painting, sculpture, architecture and film and to draw inferences from
tteir observations.
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Also, more emphasis is placed on developing an awareness of a historical
continuum between past and present and on learning to see history as an
economic-social-cultural pattern.

None of this is new to the students since 211 of these ideas were
introduced in Senester I. However, in Semester II these skills are
emphasized znd refined. Focus shifts from developing reading, th.
speaking and writing skills to practicing these skills.

In addition te this, students are introduced to three new competencies:

# 9. The ability to translate from one form of expression
to another.

#10. The ability to understand and use ratio reasoning.

#11. The ability tc understand the relationships and prin-
ciples within a formula and draw inferences from it
without performing a numerical calculation.

These competencies are introduced via the scientific developments of this
period.

All of these things are possible because students show greater maturity,
are more self-disciplined and more confident of their abilities than they
were in Semester 1.

TESTING

Students are tested in a variety of ways in Semester II. AE\S e end of
Units I, II, IIT & IV they have an in-class essay test. Duringt%ﬁi@s 11 &
111 they also have several short, objective quizzes. The lengthy critical
analysis, compariscn-contrast paper comes after the end of Unit IV. Quiz
scores «ore added together to equal one test scove. The final grade is
determined by first averaging the content grade on the various tests and
then averaging this grade with the student'’s progress in mechanics.
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UNIT I: A THEOLOGICAL WORLD VIEW

DESCRIPTION OF THE UNIT:

An introductory lecture examines the characteristics of a world view which
has its origin in theoclogy and more specifically, Judaeo-Christian
theclogy. Students then read and discuss "The Book of Job" in light of

these characteristics. A lecture on the Apostle Paul and early
Christianity is followed by a discussion of excerpts of his "Epistle to the
Romzns."” A lecture on the economic/historic changes which produced the

Middle Ages is followed by excerpts from Augustinc’s City of God, which
represents the development of Medieval Christianity. A slide lecture on
Medieval art and architecture and listening to Medieval music helps
students visualize the full effects of a theological world view. The unit
is closed by a student panel discussion in which panelists reviewed the
major points of each topic.

- Time: 13% hours.

OBJE(TIVES:

1. To define a theological world view, a world view based on faith and
theology rather than reason and philosophy;

2. To develop the ideas prevalent in the theological world view which
dominated Medieval Christianity;

3. To introduce student to writing an essay with a complex thesis (main
theme and a sub-set of related concepts), diverse supporting examples
and a thoughtful cenclusion;

4, To give background necessary for understanding the change in thinking
represented by the Renaissance and its scientific revolution;

5. To study three classic religious writers: the author(s) of "J-* "

Paul ar ~ Augustine;

6. To give background in theology necessary for understanding the
religious reform movements of the 16th and 17th centuries as well as
contemporary religious reform movements such as Fundamentalism in the
1970's and '80s;

7. To expose students to two diffrrent Lrarslations of the Bible.

Thedlogical World View (introduction)

The Book of Job (excerpts)

The Apostle Paul (introduction)

The Epistle of Paul to the Romans (excerpis)
Religion and Western Culture

Saint Augustine (introduction)

The City of God (excerpts)

Early Christian Art

Te Deum Laudamus

O oo~ W —
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COMPETENCIES DEVELOPED:

TESTING/EVALUATION:

Directions for a comprehensive essay examination are given to the students
two weeks before the due date so that they ran carefully prepare for the
test. This essay test asks them to define a theological world view, then
to take the most important features of that view and relate them to one of
the th#ee writers they have studied. This is an in-class examination and
while they know what they will be asked to do, they do not know pricr

to the test which writer they will be assigned. Giving the directions
well in advance of the exam, lets students know how to organize their
studying. It is emphasized that the worksheets they are preparing on

each resding leads them through the first steps of studving the material
for the test.

REACTIONS/SUGGESTIONS:

The unit is successful, no changes are planned.



Test Directions

STUDY GUIDE AND DIRECTIONS FOR UNIT I TEST

The test for Unit I will be an in-class essay composed of
the three parts of a traditional essay: a thesis state-
ment, supporting body paragraphs, and a conclusion. These
partls are outlined in greater detail below.

The Thesis Statement:

Construct a definition of a theological world-view. Use the infermation
from your lecture notes and your notes on class discussion, as well as any
of vour own insights that are appropriate. This definition will help form
the thesis statement of your essay and will probably be several paragraphs
long.

After via have constructed this definition, prepare a brief cutline of it
on the form provided. This outline should contain words and phrases only
and not exceed the space allotted on the form. You will be using this form
during the test. -

Supporting Body Paragraphs:

Re-examine each of the three to.,. . covered in this unit, '"Job," Paul and
Augustine. From these writings, s:lect two or three significant passages
vaich represent the main ideas of the writer asnd which respond to some
aspect(s) of the theolcgical wourld-view you have defined above. Write
these passages in the appropriate spacc. oz the foru.

Be preparcd to use Lnese passages to construct the body paragraphs of your
essay. li. ‘onstructing your body paragraphs you should be prepared to:

(1) Introduce the title (& author) of the work being discussed and
state its main idea. (Assume an ignorant reader.)

(2) Introduce each passage you have selected by first giving its
- context followed by the passage itself, then the interpretation
' of the passage, and finally by explaining how this passage
relates to your defirition o. a theological world-view.

Conclusion:

In your conclusion, you will be asked to draw inferences about the role of
the individual and society i: the theological world-view of the writer you
have ¢. scussed in your supporting body paragraphs. Therefore to prepare
for the test you will have to prepare three possible conclusions (although
you will only use one of them). Your conclusions should answer the
following questions:

(1) Wwhat role or purpose does the individual have in the theological
world-view of the writer you nave discussed? 1In this view, how
do individuals receive their direction in life? How are they
supposed to act?
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Unit 1

Tesz Directions
Pp. 2

For example: According to the "Book of Job,'" what is

: the purpose of an individual's life? etc.

(2) Discuss one or two institutions which world be developed by a
society to assist individuals in achieving this theological
vorld-view. What activities would these institutions encourage?

Wnen you have prepared your conclusions, transfer a few brief notes about them
to the form. (Use words and phrases only.)

Schematic ¢f the essay:

THESIS Statement that focuses on one icsa and generalizes the over-all
STATEMENT intent of the essay.

Paragraph introducing the first set of ideas in your definition
of a theological world-view

Paragraph (or series of paragraphs) which complete the defini-
tion (Transition)

BODY Introduction of topic for body paragraph
PARAGRAPHS Paragraph contajsning first passage (context, passage, inter-
pretatioua & relationship)
Paragraph containing second passage (ditto above)
(Paragraph containing third passage -~-- etc.)
(Transition)

CONCLUSION First paragraph of conclusion - individual
Second paragraph of conclusion - society

Grading vour essay:

Your essay will be graded on your knowledge of the material covered in this
unit, your ability to organize your knowledge effectively, and the clarity
with which you express your knowledge. In assessing these factors, your
Beta leader will consider: your quotation selection, the breadth and depth
of your knowledge of the reading assignment(s), the breadth and depth of
your knowledge of class discussion and your ability to draw logical
inferences and use personal insights.
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Unit 1
NAME

Test Form
DIRECTIOKS:
A. DO NOT EXCEED SPACE ALLOTTED ON THIS FORM.

B. Use only words and phrases in #1 & #3.
C. Staple this form to the back of your essay.

1. Brief outline of thesis statement:

2. Passages from "The Book of Job':

Passages from the writings of Paul (include title of work):




IDS 1102
Unit 1
Test Form
p- 2

Passages from the writing of Augustine (Include title of work):

3. Notes for conclusion(s):

"Job":

as}

o

-
frs

2

Augustine:
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A THEOLOGICAL WORLD VIEW: INTRODUCTION

RATIONALE FOR TOPIC:

While this unit examines the Judaeo~Christian theological world view,
there is in it a pattern common to all world views based on the idea of a
creator _and a creaticn. This intrecductien defines the basic
characteristics of this common pattern and more specifically, the Judaeo-
Christian world view.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion. This activity
helps students develop competencies #1, 5, 15, 16 & 18. '
Time: 1% hours.

READING ASSIGNMENT:

"Theological World View'" from "Perspectives: Religion" in Mirrors of Mind:
An Interdisciplinary Overview by Roberts et. al. Winston-Salem, N.C.:
Hunter Textbooks, 1980, pp. 163-164.

MAIN IDEAS STRESSED:

1. A religious world view posits a creator and a creation. The creator
is the origin of all. There is nothing prior to this creation,
nothing hence. .

2. The attributes of a creator:

- omniscience
Can a person {(creation) know all?
What is infinite knowledge?

- omnipresence :
Can there be a presence separate from God's presence?
- omnipotence _
Can free will exist?
What is predestination? »
3. The dichotomy: finite vs. infinite:
finite infinite
tangible intangible?
end point eternal
sensory metaphysical
beginning absurdity
3
4, The dichotomy: faith vs. reason:
faith "~ reason
beyond reason logic .
belief in absurd experience
can‘t be rationally ]
demonstrated - limited to finite

216 12



"The Book of Job'" is an examination of man's attempt to use reason and
his realization of its limits.

w

6. Questions to discuss: o
- Within a theological world view what would a society
perceive as its role? an individual?
- Where would a society get its sense of direction? an
individual?

REACTION/SUGGESTIONS:

The lecture went well, no changes are proposed,
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THEOLOGICAL WORLD VIEW: THE BOOK OF JOB

RATIONALE FOR TOPIC:

"The Book of Job'" is an excellent example of the characteristics of a
thenlogical world view as outlined in the introductory lecture as well
as a classic religious writing.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in small discussion groups to examine the key ideas and
passcges in "Job" and to relate these to a theological world view.
Students prepare for this discussion by completing a worksheet. (A
copy follows.) This activity helps students develop competencies

#1, 2, 3, 5, 7, 8, 15, 17 & 18.

Time: 1 hour 15 minutes

READING ASSIGNMENT:

Excerpts from "The Book of :Job" in The New English Bible, New York:
Oxford University Press, 1971, pp. 560-610.

-

This translation was selected because of the beauty of its poetry and the
clarity of its organization.

MAIN IDEAS STRESSED:

A. From the reading:

1. Job's position at the opening of the work reflects his rational
understanding of God. Yet in it, he recognized his finiteness
and affirms his righteousness.

Why should the sufferer be born to see the light?
Why is life given to men who find it so bitter?.
Why should a man be born to wander blindly,
hedged in by God on every side? (9)

O that the grounds for my resentment
might be weighed,
and my misfortunes set with them on
the scales! (10)

No doubt you are perfect men

- and absolute wisdom is yours!

o But I have sense as well as you;

in nothing do I fall short of you;
what gifts indeed have you that others have not?
Yet I am a laughing-stock to my friends -- )
a laughing-stock, though I am innocent and blameless,
one that called upon God, and he answered.
Prosperity and ease,look down on misfortune, (12)

218
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Be sure of this: once I Lave stated my case
I know that I shall be acquitted. (13)

I put on righteousness as a garment and it clothed me;
justice, like a cloak of a turban, wrapped me round
I was eyes to the blind

and feet to the lame;

I was a father to the needy,

and I took up the stranger's cause.

T broke the fangs of the miscreant

and rescued the prey from his teeth.

I thought, 'I shall die witk my powers unimpaired
and my days uncounted as the grains of sand,

with my roots spreading out to the water -

and the dew lying on my branches,

with the bow always new in my grasp

and the arrow ever ready to my hand.'

I swear I have had no dealings with falsehood

and have not embarked on a course of deceit. .

I have come to terms with my eyes,

never to take notice of a girl.

Let God weigh me in the scales of justice.

and he will know that I am innocent!

Let me but call a witness in my defence!

Let the Almighty state his case against me! (15)

<

2. "Each of Job's friends offers Job conventional wisdom as a rationale
for his suffering. However, Job desired a personal confrontation with
God.

Eliphaz the Temanite:

For consider, what innocent man has ever perished?

Where have you seen the upright destroyed?

This I know, that those who plough mischief and sow trouble
reap as they have sown;  (10)

Bildad the Shuhite:

Does God pervert judgment?

Does the Almighty pervert justice?

Your”sons sinned against him,

so he left them to be victims of their own iniquity.
If only you will seek God betimes

and plead for the favour of the Almighty,

if you are innocent and upright,

then indeed will he watch over you

and see your just intent fulfilled. (11)

219
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Zophar the Naamathite:

(Know then that God exacts from you less than your sin deserves.)
Can you fathom the mystery of God,

can you fathom the perfection of the Almighty?

I't is higher than heaven; you can do nothing.

It is deeper than Sheol; you can know nothing.

Its measure is longer than the earth

and broader than the sea.

If he passes by, he may keep secret his passing;

if he proclaims it, who can turn him back?

He surely knows which men are false,

and when he sees iniquity, does he not take note of it? (12)

3. Job's discussion of God's unfathomable wisdom sets forth the idea that
while the accomplishments of man are many, God is infinite. Human
wisdom 1is f1n1te

But where can wisdom be found? :

And where is the source of understanding?
No man knows the way to it;

4t 1is not found in the land of living men.
Where then does wisdom come from,

and where is the source of understanding?
No creature on the earth can sece it

and it is hidden from the birds of the air.
Destruction and death say,

'We know of it only by report

But God understands the way to 1t

he alone knows its source;

for he can see to the ends of the earth
and he surveys everything under heaven. (14)

4. Elihu, the young know-it-all, provides an almost comic relief.

Come now, Job, listen to my words

and attend carefully to everything I say
Look, I am ready to answer;

the words are on the tip of my tongue.

My heart assures me that I speak with knowledge,
and that my lips speak with sincerity.

For the spirit of God made me, )

and he, breath of the Almighty, gave me life.
Answer me if you can,

marshal your arguments and confront me.
‘Well, this is my answer: You are wrong.

God is greater than man; (16)

5. God's questioning of Job leads Job to understand the meaning of
infinity and the inadequacy of human reason. Job's understanding is
reflected in his final speech.

Then Job answered the Lord:

I know that thou canst do all things
and that no purpose is beyond thee.

220
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But I have spoken of great things which I have: not understood,
things too wonderful for me to know.

I knew of thee then only by report,

but now I see thee with my own eyes.

Therefore I melt away;

I repent in dust and ashes. (17)

6. "The Book of Job". is full of excellent poetry. For example:

" If a tree is cut down,
. there is hope that it will sprout again
and fresh shoots will not fail.

Though its roots grow old on the earth,
and its stump is dying in the ground,

if it scents water it may break into bud
and make new growth like young plant.
But a man dies, and he disappears;

man comes to his end, and where is he?
As the waters of a lake dwindle

or zs a river shrinks and runs dry,

so wortal man lies down, never to rise
until the very sky splits open.

If a man dies, can he live again?

He shall never be roused from his sleep. (13)

B. From the discussion:
1. -Job's courége is a part of Job's conviction that man should have
a personal relationship to God, en an individual basis. None of
Job's friends have this.

2. Are Jcb's friends really friends?

REACTICH/SVGGESTIONS :

Stv.aionts enjoy "Job". Religious students are excited to find new
7meak1:05 in the story -- new dimensions of faith.
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THEOLOGICAL WORLD VIEW: THE APOSTLE PAUL

RATIONALE FOR TOPIC:

The Apostle Paul is the first writer to formulate Christian theology.
His writings have been the basis of many Christian reform movements.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for an introductory lecture. They
next meet in small groups to discuss Paul's "Epistle to the Romans'
as an example of a theological world view. ‘These activities help
students develop competencies #1, 2, 3, 5, 8, 15, 17, and 18.

Time: 1 hour 15 minutes.

READING ASSIGNMENT:

MAIN

"The Apostle Paul' from Clyde L. Manschreck, A Hisﬁory of Christianity in
the World, Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1974, pp. 15-18.

This is an excellent introduction to Paul and the main theme of his
writing.

"The Epistle of Paul to the Rom ns'" from The New American Bible.
Chicago: The Catholic Press, 1./0, pp. 128-138.

This translation is selected for its clear modern prose.

INDEAS STRESSED:

From

From

the introductory lecture:

Jesus was a historical figure (4 BC - 27 AD) who was later believed to
have been the incarnation of God because of the resurrection.

The resurrection was intefpreted as the removal of original sin, redemp-
tion. The cross became the symbol of the possibility for human rebirth
after death.

Paul pursues three themes: redemption, justification and reconciliation.
He asks: How can man be redeemed? Who will be redeemed? Who won't?
What ‘should an individual do to be redeemed?

"Job" was concerned with how man lives in this world. Paul is concerned
with how man should live to prepare for the next world.

the readings:
Men must achieve salvation through faith in Christ.

All men have sinned and are deprived of the glory of God. (21)

- JEC RN ) . o oo
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Through his blood, God made him the means of expiation for all who
believe. (21) : .
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For we hold that a man is justified by faith apurt from
observance of the law. (22)

-all depends on faith, everything is grace. (22)
2. Redemption and original sin.

At the appointed time, when we were still powerless, Christ died
for us godless men. It is rare that anyone should lay down hLis
life for a just man, though it is barely possible that for a
good man someone may have the Courage to die. It is precisely
in this that God proves his love for us: that while we were
still sinners, Christ died for us. Now that we have been
justified by his blood, it js all the more certain that we

shall be saved by him from God's wr=th. (23) .

Therefore, just as through one man sin entered the world and
with sin death, death thus coming to all men inasmuch as all
sinned-- before the law there was sin in the world, even though
sin is not imputed when there is no law-- I say, from Adam

to Moses death reigned, even over those who had not sinned

by breaking a precept as did Adam, that type of the man to
come. (23)
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To sum up, then: just as a single offensc broug: . condemnation
to all men, a single righteous act brought all men acquittal
awi iife. Just as through one man's disobedience all became
sinners, so through one man's obedience all shall become

just. (23)

‘ 3. Justification and the Christian life.

Just as Christ was raised from the dead by the glory of the Father,
we too might live a mew life. (24)
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Do not, therefore, let sin rule your mortal body and make you
obey its lusts; no more shall you offer the members of your

body to sin as weapons for evil. Rather, offer yourselves to

God as men who have come back from the dead to life, and your
bodies to God as weapons for justice. Sin will no longer have
power over you; you are now under grace, not under the law. (24)
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The wages of sin is death, but the gift of God is eternal 1ife
in Christ Jesus our Lord. (24)
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4. The body vs. the spirit.

The law was powerless because of its weakerning by the flesh.
Then God sert his son in the likeness of sinful flesh as a sin
otferirg, thereby condemning sin in the flesh, so that the
just demands of the law might be fulfilled in us who live,

not according to the flesh, but according to the spirit.

Those who live acrording to the flesh are intent on the

things of the flesh, those who live according to the spirit,
on those of the spirit. (25)

5. The duties of Christians:

- otffer tieir bodies as a living sacrifice
- not to conform to their times
- not to think toc highly of themselves
- be one body in Christ
- use their God-given talents
- love one another
- be fervent in spirit
- be generous with their hospita’ity
- not to seek revenge
- be kind to their enemies
- obey authority
etc.

From the discussion:
1. The form of the writing is a letter.

2. The impact of Paul's ideas today, particularly in the Sovth and in
conservative religious traditions.

3. The many famous quotes from Paul:

"For all have sinned..."
"The wages of sin..."

REACTION/SUGGESTIONS:

Topic went well. No changes are suggested.
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THEOLOGICAL WORLD VIEW: SAINT AUGUSTINE

RATIONALE FOR TOPIC:

Augustine's City of God demonstrates a world view based entirely on
Christian theology. His personal conversion to Christianity is symbolic
of the conversion of the West to Christianity from classicism. He lays
the theological foundation for the Christian church until the time of
Aquinas.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in small groups to discuss Augustine's life an'l t 7e main ideas
in the reading assignment. This activit™ helps s*:dent; devel., competencies
#1, 2, 3, 5, 8, 15, 17 & 18.

Time: 1 hour 30 minutes

READING ASSIGNMENT:

MAIN

"Religion and Western Culture" from Religion: A Preface, Englewood Cliffs,
N.J.: Prentice Hall, 1982, pp 134-141. (a handout)

This article compares the Medieval Christian outlook to the classical out-
look and outlines the main developments in Christianity from the formulation
of the Nicene Creed to Thomas Aquinas.

A shoyt biography of Augustine from Michael H. Hart, The 100, A Ranking of
+he Most Influential Persons in History, New York: A & W Visual Library,
Hart Publishing Company Inc., 1978, pp. 278-282.

Excerpts from One the Two Cities, Reflections from the City of God, ed.
F.W. Strothmann, New York: Frederick Ungar Publishers, Co., 1966, pp. 54-63.

In these excerpts, Augustine explains the significance of original sin. That
sin is an act of will, arising out of the mind and not the body, that man is
dependent on the grace of an omnipotent God, and that the difference between
the earthly city and the heavenly city is the difference between love of self
and love of God. :

IDEAS STRESSED:

From the readings:
1. The significant events in Augustine's life:
a. his classical education

b. his wild boyhood as revealed
in his i{Confessions

c. - the influence of his mother Monica
d. his conversion in Milzn under Ambrose
e. his founding of the monastery which

later became the Augustinian order

f. his election as Bishop of Hippo

g. his attempt to combat the Pelagian
heresy

h. his role as a father of the early
Christian church in the transition
from the classical to the medieval
world. 225



2. The City of God was written to answer the theological questions of
his day and to further explain the dogma laid down by Paul who is
extensively quoted in this work.

3. The division of the world into two cities, the city of man -- the
earthly city -- and the city of God -- the heavenly city -- happened
as a result of the original sin which exiled humanity from Paradise.
This announces Augustine’'s main themes - gin and grace.

God was pleased to derive all men from one individual
and created man with such a nature that the members
of this race would not have died, had not the first
two, of whom the one was created out of nothing, and
the other cut of him, merited death by their dis-
obedience; for by them so great a sin was committed
that by it the human pature was altered for the worse
and was transmitted also to their posterity liable to
sin and subject to death. And the kingdom of death
so reigned over men that the deserved penalty of sin
would have hurled all headlong even untc the seconad
death, of which there is no end, had not the undeserved
grace of God saved some from this destiny. (41)

4. While some may believe that to live in the earthly city means to live
by the flesh and for the flesh, this is not what the phirase, "to live in
the flesh," means. The body is not the source of sin (evil); rather it
is the soul.

But if anyone says that the flesh is the cause of all vices
and ill conduct inasmuch as the soul lives wickedly only be-
cause it is moved by the flesh, it is.certain he has not
carefully considered the whole nzture of man. We believe
quite otherwise. For the ccuruption of the body, which
weighs down the soul, is not the cause but the punishment

of the first sin; and it was not the corruptible flesh that
made soul sinful but the sinful soul that made the flesh
corruptible. (42)

5.° Augustine further states:

...for in its own nature and order the flesh is
good. (43)

What is important, however, is the character of
the human will. (43)

The right will... is well-directed love, and
the wrong will is ill-directed love. (43)

6. Citizens of the city of God expe}ience emotions and Augustine claims

that these are good because "the Lord Himself ... exercised these
emotions where He judged they should be exercised." (44)
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7. Augustine re-iterates the belief in God's omniscience.

But because God foresaw all things and was
therefore not ignorant that man also would
fall, we ought to corsider this holy city

in connection with what God foresaw and
ordained, and not according tc our own ideas,
which do not embrace God's ordination. (44)
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...He foresaw that by man's seed, aided by
divine grace, this same devil himself should
be conquered, to the greater glory of the
saints. (47)

...For who will dare to believe or say/ that -
it was not God's power to prevent both angels

and men from sinning? But God prefer'ed to

leave this in their power and thus to|show

both what evil could be wrought by their pride,

and what good by His grace. (47)

8. Augustine explains the nature of human will, the .necessity for humility
and man's dependence on God, his creator. In doing this he outlines
" basic Christian attitudes that persist to today.

...The first evil will, which preceded all man's
evil acts, was a kind of falling away from the-
work of God to its own words rather than any
positive work.

This falling away is spontaneous; for if the

will had remained steadfast in the love of that
higher and changeless good which had enlightened

the will to understand and to love the good, it

would not have turned away to find satisfaction

in itself, and so become blind and cold, the

woman would not have believed the serpent spake

the truth, nor would the man have preferred the
request of this wife to the command of God. The
wicked deed, then--that is to say, the transgression
of eating the forbidden fruit---was committed by
persons who were already wicked...therefore humility,
by making up subject to God, exalts us. But pride,
being a defect of nature, by the very act of refusing
subjection and revolting from Him who is supreme,
falls to a low condition. And therefore humility is
specially recommended to the city of God as it sojourns
in this world and is specially exhibited in the city
of God and in the person of Christ its King; while
the contrary vice of pride, according to the testimony
of the sacred writings, specially rules his adversary
the devil. (45)
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Man had been so constituted that, if he looked to God for
help, man's goodness should defeat the angel's wickedness;
but if by proud self-pl=asing he abandoned God, his Creator
and Sustainer, he should be conquered.

For as it is not in our power to live in this world
without sustaining ourselves by food, while it is in our power
to refuse this nourishment and cease to live, as those do who
kill themselves, so it was not in man's power, even in Paradise,
to live as he ought without God's help; but it was in his power
te live wickedly, though thus he should cut short his happiness
and incur very just punishment. (46-47)

9. Therefore, Augustine concludes tha.:

Accordingly, two cities have been formed by two loves: the earthly
by the love of self, even tc the contempt of God; the heavernly by
the love of God, even to the comtempt of self. (47)

REACTION/SUGGESTIONS :

.

These excerpts work much better than others that have been tried.
Students find them clear and can easily spot the main ideas; there-
fore, no changes are planned. .
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THEOLOZICAL WORLD VIEW: EARLY CHRISTIAN/MEDIEVAL ART

RATIONALE FOR TOPIC:

The evolution of Christian art from the early days of Chrlstlanlty
to the Romanesque era illustrates the changes which took place in
Christianity as it moved from an illegal, underground cult to the
dominant social and cultural force in Europe.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for a slide lecture and discussion.

This activity helps them develop competencies #1, 2, 3, 5, 7, 8, 9,
15, 17 and 18.
Time: 1 hour 15 minutes.

READING ASSIGNMENT:

"Early Christian Art" and "The Church and Medieval Art" from An
Introduction to Music and Art in the Western World by Milo Wold
and Edmund Cyklel, Dubuque, Towa: Wm. C. Brown Company Publishers,
1972, pp. 66-70, 73-78.

Thomas H. Green, A Brief History of Western Man, Second Edition, New

York: Harcourt Brace Jovanovich, Inc., 1972, pp. 143-156.

SLIDES SHOWN:
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23.
24.
25.
26.
27.
28.
29.
30.
31.

Floor plan of the Catacomb of St. Domatilla

Interior of Catacomb of St. Domatilla

"Christ and the Apostles,'" fresco, Catacomb of St. Domatilla
Basilica of St. Domatilla, Catacomb of St. Domatilla

Sketch of 0l1d St. Peter's Basilica, Rome

Exterior, St. Paul's Qutside the Walls, Rome

Nave of Ste. Maria Maggiore, Rome

Nave of St. Apollinare Nuovo, Ravenna

"Procession of the Martyrs'," St. Apollinare Nuovo, Ravenna
"Procession of the Virgin Martyrs,'" St. Apollinare Nuovo, Ravenna
Apse of Cefalu Cathedral, Sicily

Exterior of the Orthodox Baptistery, Ravenna

Interior of above

Dome of above

Anonymous painting, "Medieval Clerics"

Medieval reliquary . )

West facade, Ste. Madeleine, Vezelay, France

Arch of Constantine, Rome

Tympanum of Narthex, Ste. Madeleine, Vezelay

Detail of above

Nave of Ste. Madeleine, Vezelay '

Detail of column of Ste. Madeleine, Vezelay, "Profane Music and the
Demon of Licentiousness" :

"Crucifixion," stained glass, Chartres' Cathedral

Exterior, Mont St. Michel monastery '

Cloister of a Dominican monastery

Book of Kells, "Matthew 2"

Book of Kells, "Madonna and Child"

Book of Kells, "Christ Enthroned"

"Last Judgement," west facade, Cathedral of Notre Dame, Paris
Detsil of west facade, Cathedral of Bourges

"Gargoyles," Notre Dame, Paris




MAIN IDEAS STRESSED:

1.

For 300 years Christianity was not recognized as a legal Roman religion,
therefore the earliest Christiam art is "underground art," the art of the
catacombs, a system of passageways and caves on the outskirts of the city
of Rome.

Sketch cf the Catacomb of Domatilla
Interior passageway, above

Fresco of Christ aand the Apostles, above
Basilica of Domatilla, above
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These works also show the Romaa (classical) influence on early Christian

ars.,

While the Christian basilica was only a modification of the Roman basilica,
each part was symbolically associated with a Christian doctrine. ‘

Sketch-of 01d St. Peter's Basilica, Rome

Exterior of the Basilica of St. Paul OQutside the Wails, Rome
Nave of-the Basilica of Ste. Maria Maggiore, Rome

Nave of St. Apollinare Nuovo, Ravenna :
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These slides show the symbolic nature of the cross reflected in the
cruciform plan. :

9. Detail of above, "Procession of the Martyrs"
10. Detail cf above, "Procession of the Virgin Martyrs"
11. Apse of Cefalu, Sicily

Slides 9 and 10 show the importance of the Eucharist. Siide 11 demon-
strates the Byzantine influence and the ideaz of an omnipotent God.

The ritual of Eucharist was celebrated in the basilica and added signi-
ficance to the symbolism of its architecture. The other important
ritual, baptism, which was a more intimate service, was usually held

in a separate building, a baptistry. The shape of this building was
also a modification of a Roman plaa. It was a modification of a part
of the Roman bath, the calidarium. :

12. Exterior of the Orthodox Baptistry, Ravenna
13. Interior of above
14. Interior of above, the dome

©

The Christian Church was the institution which filled the void left
after the fall of Rome in 410 AD. It became the center of the social
and political, as well as the religious, life of the Middle Ages (the
Medieval period). The Church was therefore better able to direct all
aspects of man's life toward salvation. During this time the Church
was virtually the sole patron of the arts. It was the ruler of all
aspects of life. ° ' :

15. "Medieval Clerics"
16. Med.eval reliquary,
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Nowhere was this power more fully felt than in the act of pilgrimages -
the pilgrimage churches. One of the best examples of this is Ste.
Madeleine, Vezelay which contained relics associated with Mary Magdalen
and the Virgin Mary. Its architectural conventions and pictoral decora-
tions were meant to instruct the illiterate in the purpose of human
suffering, the nature of temptation and the path to salvation.

17. West facade, Ste. Madeleine, Vezelay

18. Arch of Constantine

19. Tympanum of narthex, Ste. Madeleine

20. Detail of above

21. Nave of above ) )

22. Detail of column) above, "Profane Music and the Demon of
Licentiousness"

23. Crucifixion, stained glass

5. In addition to the Church, the monastery developed as an influential
force during this time. It was both a retreat from the world and a
nlace where literacy was kept alive during the Medieval period.

24. " Mont St. Michel, XIth century, France
25. Cloister of a monastery

26. Book of Kells, "Matthew 2"

27. Book of Kells, "Madonna & Child"

28. Book of Kells, "Christ"

6. The purpose of the Church was to keep the faithful turned toward the
hope of salvation by reminding them to maintain ap unquestioning faith
in salvation by grace and by reminding them of the tortures awaiting
the unfaithful in Hell. '

29. 'Last Judgement," central portal of the west facade
of Notre Dame de Paris '

30. Detail of the central portal, west facade, Cathedral -
of Bourges

31. Detail of gargoyles, Notre Dame de Paris

REACTION/SUGGESTIONS:

" The slide lecture’ is very successful. No changes are planned.
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IDS 1102
Unit I
Handout

MEDIEVAL ART

L

During the slide lecture, the examples of
Medieval art listed below will be tied in to the
ideas in the article "Early Christian Art."

For 300 years Christianity was not recognized as a legal Roman religion,
therefore the earliest Christian art is "underground art," the art of the
catacombs, a system of passageways and caves on the outskirts of the city
of Rome. '

Sketch of the Catacomb of Domatilla
Interior passageway, above

Fresco of Christ and the Apostles, above
Basilica of Domatilla, above

WA

The Christian basilica was a modification of the Roman basilica.

Sketch of 0ld St. Peter's Basilica, Rome .

Exterior of the Basilica of St. Paul Outside the Walls, Rome
Nave of the Basilica of St. Mary Maggiore, Rome

Nave of St. Apollinare Nuovo, Ravenna’:

Detail of above, "Procession of the Martyrs"

Detail of ahove, "Procession of the Virgin Martyrs"

Apse of Cefalu, Sicily . '

- oW oNn
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The ritual of Eucharist was celebrated in the basilica and added significance
to the symbolism of its architecture. The other important ritual, baptism,
which was a more intimate service, was usually held in a separate building, a
baptistry. The shape of this building was also & modification of a Roman plan.
It was a modification of a part of the Roman bath, the calidarium.

12. Exterior of the Orthodox Baptistry, Ravenna
13. Interior of above
14. Interior of above, the dome

The Christian church was the institution which filled the void left after the
fall of Rome in 410 AD. It became the center of the social and political, as
well as the religious, life of the Middle Ages (the Medieval period). The

_ Church was therefore better able to direct all aspects of man's life toward
" salvation.

15. Medieval clerics (painting)

16. Medieval reliquary

17. West facade, Ste. Madeleine, Vezelay

18. Arch of Constantine

19. Tympanum of narthex, Ste. Madeleine

20. Detail of above

21. Nave of above o .

22. Detail of column, above, "Profane Music and the Demon of
Licentiousness" '

23. Crucifjxion, stained glass . .
\ o : ) : .
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IDS 1102
Unit I
Handout
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In addition to the Church, the monastery developed as an influential force
during this time.

24. Mont St. Michel, XIth century, France
25. Cloister of a monastery

26. Book of Kells, "Matthew 2"

27. Book of Kells, "Madonna & Child"

28. Book of Kells, "Christ"

“he purpose of the Church was to keep the faithful turned toward the hope
of salvation.

29. '"Last Judgement," central portal of the west facade of Notre Dame
de Paris

30. Detail of the central portal, west facade, Cathedral of Bourges

31. Detail of gargoyles, Notre Dame de Paris
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THEOLOGICAL WORLD VIEW: MEDIEVAL MUSIC, THE GREGORIAN CHANT

RATIONALE FOR TOPIC:

A wonderful accompaniment to Medieval art is Medieval music. Both
underscore the importance of religion in the life of Medieval man.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group to listen to a Gregorian chant.
Students are given a translation of the chant, Te Deum Laudamus.
The lights are dimmed and students listen to the chant while
viewing slides of Medieval cathedrals. This activity helps
students develop competencies #3, 5, 7, 9, 15, 17 and 18.

Time: 30 minutes.

WORKS PLAYED:

Te Deum Laudamus (Sung in Latin) from Music for a Medieval Day, produced
by Decca Records for Horizon American Publishing Co., 1968.

Te Deum Laudamus (Sung in English) from Music for a Medieval Day, produced
by Decca Records for Horizon American Publishing Co., 1968.

. MAIN IDEAS STRESSED:
Music also served a religious function during the Medieval period. It
was a sort of communication between man and God. As with painting and
architecture, the Church exercised rigid control over the types and
character of music, keeping it simple, unpretentious, and vocal. The
liturgical service determined the formal structure as well as the sub-
ject matter and the very text itself. (55)

REACTION/SUGGESTIONS:

Students enjoy the combination of media. However, they appreciate having
a copy of the Latin text to accompany the translation.
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UNIT II: THEOLOGICAL HUMANISM

DESCRIPTION OF THE UNIT:

In this unit, three introductory lectures are given to develop the gradual
shift in thinking from the strict theological world view of Augustine to
the theological humanism of the Renaissance. The first lecture focuses on
new ideas introduced by Peter Abelard. This lecture leads to the second
and a discussion which introduces the comprehensive theology of Thomas
Aquinas. His emphasis on human reason opened the door for the spirit of
free inquiry which characterized the Renaissance. His emphasis on
Aristotle opened the way for a new look at Antiquity. The third lecture
summarizes the contribution of Abelard and Aquinas and links these to the
economic and social changes which took place at the end of the medieval
period and which gave birth to the Renaissance.

A slide iecture contrasts the works of Masaccio, Ghiberti and Brunelleschi
with examples of Medieval art to demonstrate the spirit of the new era.
This slide lecture also shows the relationship between the economic and
social changes (outlined in the previous lecture) and Renaissance art.
From here, students read an excerpt from Pico's "Oration on the Dignity of
Man" which is also used to exemplify theological humanism.

Botticelli and Michelangelo are paired together to show the impact of
Renaissance thinkers like Pico. Slides of "The Allegory of Spring" and
"The Sistine Ceiling" are directly related to Pico's hierarchy of
knowvledge. A film, "Michelangelo: The Last Giant," 2ives a comprehensive
view of Michelangelo's life and work. A lecture on Nicolas Copernicus and
a discussion of excerpts from "De Revolutionibus" present Copernicus as a
Renaissance humanist and initiator of the scientific revolucion. A film by
Jacob Bronowski.on Leonardo da Vinci, "Tell Me If Anything Ever Was Done,"
introduces studeats to da Vinci's life and work. The unit is concluded by
a faculty panel discussion with response to questions from the students
about the Renaissance and the material studied.

TIME: approximately 20 hours.
OBJECTIVES: -

1. To define theological humanism and show its development in Italian
Renaissance painting, sculpture, architecture, philosophy, poetry
-and science; : o

2. To show the development of -theological humanism out of the think-
ing of the late Middle Ages, particularly the philosophy of Peter
Abelard and Thomas Aquinas;

3. To show that the Renaissance is the beginning of many ideas which
‘are an important part of our contemporary way of thinking, i.e.
the importance, dignity and worth of the individual, the spirit
of free inquiry, the nature of valid scholarship, etc.;
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4. To show the beginning of the scientific revolution in the Renais-
sance, especially in the work of Copernicus and Leonardo da Vincij -

5. To contrast the theological humanism of the Renaissance with the
theological world view of Augustine;

6. To continue developing the students ability to write essays;

7. To lay the foundation for the rejection of theological humanism
by the Protestant Reformation and the re-emphasis on Aquinas by
the Counter-Reformation;

8. To examine the change from a feudalistic to a capitalistic econ-
omy, a change which produced the Renaissance;

9. To teach students how to view painting and sculpture as sources
of historical knowledge;

10. To show the origins of the secular humanism of the 20th century
which will be studied in Semesters III and IV.

CONTENT:

Peter Abelard

Abelard and Heloise

Summa Contra Gentiles by Thomas Aquinas
The Renaissance - An Overview
Renaissance Painting and Sculpture
"Mathematics and Painting in the Renaissance"
Giovanni Pico Della Mirandola

"Oration on the Dignity of Man"
Michelangelo: The Last Giant (film)
Sonnets by Michelangelo

Nicolaus Copernicus

De Revolutionibus Orbium Caelestium
Leonardo da Vinci

Tell Me If Anything Was Ever Done (film)

COMPETENCIES DEVELOPED:

#1, 2, 3, 4, 5, 6, 7, 8, 9, 13, 14, 15, 17 and 18

TESTING/EVALUATION:

The content of this unit, the length of the unit, and its place in the
semester plan influenced our selection of \two different kinds of test-
ing activities: a comprehensive essay tesg\and a short-answer, objec-
tive-test. ) \ \

N : ‘ \

\ .
The comprghensive essay test is divided into| two activities. The
first is.framing a complex thesis statement Rfacing the shift from
a theological world view to a theological humanism. . This is done
at home to)promote thoroughness and to emph351ge careful thinking and
writing. This thesis statement is submitted fqr grading, is graded
and is returned for revision. This activity revinforce the idea
of writing,\editing, revising and re-writing (using the instructor as
critical reader) as part of the .essay process. e-written thesis
.statements then become the framework for the second activity, an in-
‘class essay in which the students use Pico's "Oration," Copernicus'
work andian example of Renaissance art as the suppﬁ(ting evidence for

their thafis QFatement.‘ 236 > Y5




Unitc II
Course Qutline
Handout (Typical format)

UNIT II: THEOLOGICAL HUMANISM

Purpcse of the unit:

This unit begins with the shift away from the strict theological cosmology
of Augustine. The emancipation of reason begins with Peter Abelard and then
continues with Thomas Aquinas. This emancipation of reason coupled with the
economic change from feudalism to capitalism stimulated a new world view,
theological humanism, the main thrust of the Renaissance (c. 1300-1500).
Theological humanism is man's attempt to understand himself, his world and
his place in the universal scheme of things through the arts and sciences
and through the synthesis of faith and reason.

The objectives of this unit are:

i. To define theological humanism and show its development in
Italian Renaissance painting, sculpture, architecture, phil-
osophy, poetry and science.

2. To show the development of theological humanism out of the
thinking of the late Middle Ages, particularly the philesophy
of Peter Abelard and Thomas Aquinas.

3. To show that the Renaissance is the beginniag of many ideas

- which are an important part of our contemporary way of thinking,
for example: the importance, dignity and worth of the indivi-
dual, the spirit of free inquiry, the nature of valid scholarship,

etc. , .

4. To show the beginning of the scientific revolutionm in the iena -
sance, especially in the work of Copernicus and Leo: ,rdo da Virci.

5. To contrast the theoiogical humanism of the Renaissance with the
theological world view of Augustine.

6. To lay the foundation for the rejection of the theological humanism

by the Protestant Reformation and the re~emphasis on Aquinas by the
Counter-Reformation.

Testing in Unit II:

The content of this unit, the length of the unit and its place in the
semester pian is an influence on the selection of two different kinds of
testing activities: a comprehensive essay test in two parts and a short-
answer, objective test.

The first part of the comprehensive essay test will be to frame an intro-
duction tracing the shift from a theological world view to theological humanism.
You will have to discuss the ideas of Peter Abelard and Thomas Aquinas, as
well as expand and explain their definition of theological humanism. This
introduction will be written at home and is due on the date listed below.

(No late papers will be accepted!) Your introduction will be graded by
your Beta leader and then returned to you for rewriting. After you have
rewritten it, it will be regraded as half of the second part of the com-
prehensive essay test. (Both grades for the introduction will be recorded.)
‘This should encourage you to re-write and re-edit your papers in order to
help yourself and. improve your grade. '




The second part of the comprehenvise essay test will isk you to use Pico's
"Oration on the Dignity of Man', the work of Copernicus and an example of Renais-
sance art to illustrate ideas in your introduction. This will be an in-class
test on the date listeJ below. More complete directions for each part will be
handed out to you later.

The short-answer, objective test will be an in-class test on the date
listed below. It will cover material from Unit II. This test will reward
those who read their assignments carefully, listen carefully and take accurate
notes.

NOTE :

Most of this unit will be spent in Alpha (large group meetings in 5-111)
therefore new Beta groups will be assigned at the beginning of Unit III.

WEDNESDAY, JANUARY 19

et tob
e

Assignment for today: Read pp. 59-64 & pp. 69-75 Key Terms;
Study Questions. %

9:00 - 10:35 Alpha Lecture: Abelard
10:35 - 10:45 Break
10:45 - 11:50 Alpha Lecture: Feudalism to Capitalism

MONDAY, JANUARY 24

e P L . N
WIS WA

Assignment for today: Read pp. €5-68. Key Terms; Study Questions

9:00 - 10:45 Beta Test on Unit I
10:45 - 11:00 Break
11:00 - 11:50 Alpha Lecture: Aquinas

WEDNESDAY, JANUARY 26

R 2, Ly
ety

Assignment for today: Read pp. 76-84. Key Terms; Study Questions #&ir

9:00 - 11:50 Alpha Slide Lecture/Discussion: Renaissance Painting, Sculpture
(includes and Architecture
break)

MONDAY, JANUARY 31

PE s S S
i yiazerty

égfignment for today: Read pp. 85-95. Key Terms; Study Questions “==%w*

9:00 - 10:30 Beta Discuss Pico
10:30 - 10:40 Break
10:40 - 11:50 Alpha Slide Lecture: Botticelli and Neoplatonism

WEDNESDAY, FEBRUARY 2

Toatouts
e

vk Assignment for todav: Read pp. 97-109. Key Terms; Study Questions

9:00 - 9:30 Alpha Quiz on Renaissance Art (No Make-ups)

9:30 - 10:30 Alpha Slide Lecturz: Neoplatonism and fhe Sistine Ceiling
10:30 ~ 10:40 Break : .
10:40 - 11:50 .Alpha Film: Michelangelo, The Last Giant
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MONDAY, FEBRUARY 7

STttt
ripteiariy

9:00 - 10:
10:30 - 10:
10:40 - 11:

WEDNESDAY,,

Assignaent: Read pp. 111-134 & 135-140. Key Terms; Study Quesﬁions

30 Alpha Lecture: Copernicus
40 Break

50 Alpha Film: "Tell Me If Anything Was Ever Done"

FEBRUARY 9

Ntt
A iy

9:00 - 10:
10:30 - 10:
10:45 - 11:

Assignment for Today: STUDY FOR TEST! READ: pp. 141-144.

30 Beta Test on Unit III
45 Break
50 Alpha Lecture: The Reformation

239
Qe

(NG SR )
W

ottt



STUDY GUIDE FOR PART I OF ESSAY TEST ON UNIT II

There will be two types of testing in Unit I¥: a
comprehensive essay test and a short-answer, objective
test. The comprehensive essay test has been divided

into two parts. Part I is writing an introduction for
your essay. Fart II will be developing exampies and
writing a conclusion for your essay. Part I will be done
at the beginning of Unit II and Part II will be dene at
the end of the unit. The short-answer, objective test
will be in the middle. The directions which follow are
for Part I of the essay test.

Part I: The Iutroduction Due: Thursday, Jan. 28%

Explain clearly the steps which led from the theological cosmoiogy of
Augustine to the theclogical humanism of the Renaissance. Then give a
thorough explanation of what is meant by theological humanism.

Your introduction should reflect your knowledge of the lectures and
reading assignments in Unit II which address this topic. The reading
assignments from which you should draw pertinent information for this
introduction are:

Peter Abelard ' (Handout)

Thomas Aquinas (Handout)

Thomas Aquinas, Summa Contra Gentiles, (Handout)

The Renaissance -- An Overview (Text)

Mathematics and Painting in the Renaissance {(Hz adout)

This introduction will be graded, the grade recorded and the paper re-
turned to you on Thursday, Feb. 4. At that time you will be asked to
correct your mistakes, revise, rewrite and resubmit your paper on Feb.
11. (Of course, excellent papers will need li:tle of this.) On Feb. 11
you will add Part II to your Part I in an in-class exam which will be
very similar to your Unit I test. Part I, your introduction, will then
be regraded as part of your larger essay containing examples of theo-
logical humanism and your conclusion.

At the end of Unit II, you Qill have three grades. One for each of the
following:

Part I, The Introduction

The Short-answer, Objective Test

Part II, The completed Essay on Unit 1T
(Introduction, Examples and Conclusion)

*Grades on late papers will be reduced by one letter grade for each day late.
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Test Direction and Study Guide for Part II of Essay Test on Unit II

Part I of this test was writing the introduction for this essay.
You should have written your introduction, turned it in and had

it returned to you. Now that you know your grade, you will want
to re-write your introduction. (There are alwavs the privileged
few who do a good job che first time!) As you re-write, remember
the purpose of your introduction. The vurpose of your introduc-
tion is to: (1) explain the shift toword reason which took place
at the beginning of the Renaissance; (2) explain why the shift
took place; and (3) define the new world view which emerged during
the Renaissance, Theological Humanism. PRemember that your intro-
duction should enumerate and exglaii che ideas which you will want
to use in Part II.

General Directions: Part II

In Part II you will add body paragraphs and a short conclusion to
your essay. In your body paragraphs you will discuss three exam-
ples of theological humanism. These are:

- Pico's "Oration on the Dignity of Man"

- The Copernican Revolution

- An example of painting, sculpture or architecture which you
have chosen from Unit II

These examples may be discussed in any order you choose. In your
coenclusion, you will briefly summarize the main points of your paper,
Parts 1 and II.

Specific Directions: Part II

1. When you discuss Pico and Copernicus you shonld:

- Begin by presenting an introduction and overview of the main
ideas in their work v

- Follow by elaborating and discussing these main ideas. Do
this by introducing specific passages from their work which
demonstrate these main ideas (above)

- Each passage should be preceded by a description of the context
of the statement and followed by your interpretation of the
passage and a discussion of how this passage’ relates to the
main ideas you are developing )

- After introducing and explaining the main ideas and passages,
you should explain how these ideas and passages reflect your
definition of theological humanism )

(You may want to re-arrange the above in another order. Feel -
free to create any clear, logical patterns!) re

S
-
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2. When you discuss your art example you should:

- Introduce the title, artist's name

- Give a brief description of the theme of the work

- Select several specific aspects of the work. Introduce each
and discuss how it reflects the main theme

- Explain clearly how the theme and aspects discussed above re-
flect theological humanism

Arrive promptly at 9:25 on Thursday, Feb. 11 for the exam. Bring with
you a pen, some blank paper, your introduction, these imstructions and
your quotations sheet (a“tached). When you have finished the test,
staple your test together in this order:

Quotation sheet
Introduction

Part 11
Instruction sheet

N
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!

QUOTATION SHEET

NAME

BETA CGROUP

ASSIGNMENT #

DATE

You may use this during the test if only the following is written on it.

Passages from Picc's "Oration on the Dignity of Man":

rYassages from the Copernican Revolution:

Title of art example:

Artist's name:
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IDS 1102
Unit IT . .
Objective Test Name

Assignhent i

Date

Beta Leader_
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READ T%E DIRECTIONS CAREFULLY! ‘ ' . v
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Part 1: Identifying Artists; 2 points each

" Directions: Identify the creator of each work listed below. Write the correct
_name in the space to the left of the number. For example:

.

a. "The Last Supper"

C ” - b. "The Pieta'"

1. "La Primavera"

2. '"Mona Lisa“

3., "The Tribute Money"

4. "Dome of the Cathedrél of Florence'

1

5. ™MThe Gates of Paradiée”

P

' 6. "Holy Trinity"

T - i?'? . T, "fggmbfu;kenness of Noaﬁ"
’ ' 8.I'"Portrait of Genevra de Benci
B i’ 9. "Madonna of the ch%s”
10. *"Creation of Adam"
Q “_iIﬂfhfhe Pézzi Chapel” : c ;

ERIC

Aruitoxt provided by Eic:



IDS. 1102
Unit 11
Objective Test

Part 11: Identifying Significance: 3 points each

Directions: Select four works from the list in Part I. In the spaces below,
list the title of each work selected. Then write a clear, con-
cise statement describing the significance of each work to our
study of the Renaissance.

1. Title: " . ' "

. * - 0
Significance

2. Title: " . ¢ "

Significance

3. Title: " "o

Significance ’ - >

4. Title: " ‘ B "

Significance

&



"IDS 1102
Unit II

<

Objective Test

Part III:

True or False; 3 points eacﬁ

Directions: Read each statement carefully.

T F 1
T F 2
T F 3
T F ¢4
T F 5
T F 6

If the statement is true, circle  "T'" and go on to the next one.
If the statement is false, circle "F", underline the word (or
words) which make the statement false and write the correction
for the error on the line below the statement. For example:

T F a. Leonardo da Vinci was the illegitimate son of Lorenzo
de Medici.

Peter Abelard like St. Paul believed that-reason was inadequate to
assist man in understanding anything.

Peter Abelard wrote Sic et Non.

>

Thomas Aguinas was not a curious man. He placed his faith in reason.

Thomas Aquinas saw curiosity as a disease to avoid if possible.

[

{,

For Thomas Aquinas, the material world was part of a hierarchical order.

i

\' .
The ability to amass great wealth based on personal ability and shrewd
business deals is a significant feature of an economy based on bartering.




IDS 1102
Unit TI
Objective Test » T

"

T F 7. During the Renaissance, there was a great revival of Pauline and
Augustinian theology.

T F 8. The newly emerging "middle class" became increasingly more powerful,
economically and politically, during the Renaissance.

T F 9. One of the most influential middle class families during the Renaissance
was the Medici family who ruled the northern Italian. city of Milan.

T F 10. According to Jacob Bronowskl, Leonardo da Vinci spent the best years
of his life working for the Medici ,in Milan.

|

\

1

T F 11. During the Renaissance, painters rejected the conceptual scheme of rep-
resentation popular in the Middle Ages and adopted the optical scheme
which had been popular in Greek and Roman painting.

e

T F 12. Leonardo da Vinci's "Study in Proportion" reflected. the Renaissance
' idea that the essence of reality could be best expressed through mathe-
matics. /

f

1

T F 13. Acccrding to Bronowski, the most significant dlscovery that Leonardo
' da Vinci made was that the structure of anything in ngture determined
- not only its appearance but also the way it functiocned.

T F 14. Pico della Mirandola wrote Summa Theologicae and Summa Contra Gentiles.




I1DS

Unit I1
Objective Test

T F
T F
T.

T F
T F
T F
T F
T F

15.

16.

17.

18.

19.

20.

21.

22.

Pico saw man's greatest gift from God to be man's free will.

Only man, Pico reasoned, was capable of appreciating God's vast achieve-
ment.

IFico's philosophy had little impact on the mainstream of the Renaissance.

Pico's philosophy separated reality into three levels: the material,
the rational and the divine. '

Like most Renaissance artlsts, Michs langele "did not become famous 4nt11
after his death.

Michelangelo's most importaht works, "The Sistine Chapel Ceiling' and :
the "Dome for St. Peter's Basilica", were paid for by his patrons, the
Medici family. -+ 1

Michelangelo's "Last Judgement" reflected the influence of theolog1ca1
bhumanism in its harmonious balau ¢ and classical subJect

During the Renaissance, the idea of developing individual talents was
influenced by the philosophies of Antiquity.
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THEOLOGICAL HUMANISM
PETER ABELARD

RATIONAL FOR TOPIC:

The 1life of Peter Abelard demonstrates the role the church played in
people's lives during the Medieval period. Yet his work represents
the shift away from strict Augustinian theology and the beginning of
the emancipation of reason.

/' DESCRIPTION OF THE LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion of Abelard's life
and work. This activity helps students develop competencies #1, 2, 3, 5,
6, 13, 15, 16, 17 & 18.

Time: 1 hour

READING ASSIGNMENT:

"Peter Abelard" from W. T. Jones, The Medieval Mind, A History of Western
Philosophy, Second Edition, New York: Harcourt, Brace and World, Inc.,
1969, pp. 190-196.

This is a general overview of Abelard contribution to phvlosophy, the
debate over the relation of genera to species.

i

"Abelard and Heloise" from Harry E. Wedeck, Putnam's -Dark and Middle Ages
Reader, New York: Capricorn Books, 1965, pp. 274-282.

An exchange of letters between Abelard and Heloise after his castration and
her retirement tc & unnery shows how baoth tried to overcome their tragedy
by turning to fGod.

"The Flower.uyz of Medieval Culture' from Thomas H. Green, A Brief History
of Western Man, Second Edition, New York: Harcourt Brace Jovanovich,
Inc., 1972, pp. 143-156.

MAIN IDEAS STRESSED

~7 1. The growth of political, economic and social stability which
encouraged the development of medieval universities is briefly
discussed. Abelard is linked to this time in which the universities
were catalysts in the shift toward reason.

2. Abelard's idea of the two modes of reasoning: reasoning from the
particular to the general; and reasoning from the universal to the
par . ,..‘tar is developed. Students are asked to draw inferences about
the nature of the claims that can be made for the conclusions (arrived
at through each of the two modes). Then students are asked to work

. through each mode using the idea of "the Church'" as an example.
Students draw inferences about their conclusions of their example.

3. Abelard's work, Sic et Non, is discussed. Students are asked why the
church would feel threatened by work of this nature. Students see
how Abelard applied reason to’'the product of faith and theology to
demonstrate that theology was inconsistent. This questioned the
claims made by the church for its theology and for faith.
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4. The story of Abelard and Heloise is outlined. Students are asked to
draw inferences from the story and from the letters they have read.
They are asked to draw inferences about life in medieval times.

Students immediately identify with the love story, yet see clearly the
differences between then and now.

REACTION/SUGGESTIONS:

This activity is effective. No changes are proposed.
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THEOLOGICAL HUMANISM:
THOMAS AQUINAS

RATIONALE FOR TOPIC:

The theology of Aquinas attempts to reconcile the nature of reason and the
nature of faith. In doing so, he too, like Abelard, represents the shift
toward reason. His writing demonstrates a new empha51s on reason and a
reintroduction of classical philosophy with the ideas of Aristotle. (His
theology has remained the foundation of Catholicism.) P

!

DESCRIPTION OF THE LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion. A general
introduction to Aquinas' life and thought is followed by a close
examination of the reading assignment because Aquinas is very difficult
reading for college freshmen. These act1v1t1es help students develop
competencies #1, 2, 3, 5, 6, 13, 15, 16,/17 & 18.

Time: 1 hour /

i

READING ASSIGNMENT: ' /

MAIN

Excerpt from Summa Contra Gentiles by Thomas Aqulnas taken from Karl F.
Thompson, ed., Classics of Western Thought, New York Harcourt, Brace &
World, Iuc., 1964, pp. 57-64.

In this excerpt, Aquinas draws on Arlstotle s ideas (enteleche and Prime
Mover Unmoved) to show how God is the final cause and purpose of all
things.

IDEAS STRESSED: -

About Agquinas' life and work: i
. ‘ |
1. A summary of the significancegpf Abelard emphasizes questiouing '
Church authority and the use of reason.

2. It is emphasjized that Thomas‘Aduinas created a framework for a
consistent theology by articulating a complete cosmological structure
drawn from Aristotle. The three levels of knowledge in the= Thomistic
hierarchy (practical, spzculative and divine) are defined and
discussed. ) '

3. Aristotle's ideas on the way the universe works, the Doctrine of the
Four Causes, are discussed. Clarifying examples of intrinsic and
extrinsic causes are given. Aristotle's term for the ultimate purpose
of things, enteleche, and his term for God, "the Prime Mover Unmoved,"
is introduced and defined.

4. It is emphasized that the significance of Aquinas' hierarchy was that
it legitimized reason and opened up many new areas of learning.
Students are asked to compare Aquinas' view: of reason with
Augustine's.
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From the Summa Contra Gentiles: - N -

1.

God, "prior to all things in existing being," Aristotle's Prime Mover
Unmoved, is the ultimate end and purpose of all things, their
enteleche. (66)

The purpose of the human intellect is to understand God. ("...the end
for the human intellect will be God himself...") This understanding
is not rational but the understanding of the limits of reason (Job's

understanding"). 'Therefore the human intellect reaches God as its
end, through an act of understanding." (66)

God is undcrstanding ("...for God understands all things in the act of
undesstanding himself"). Therefore, man becomes like God through
understanding. (67) '

The hierarchy of knowledge: *...the practical arts are ordered to the
speculative ones"; the speculative ones are ordered to philosophy
"this is perceptive and architectonic in relation to others"; and’
"this first philosophy is wholly ordered to knowing God, as its
ultimate end; that is why it is called the divine science. So divine
knowledge is the ultimate end of every act of human knowledge and
every operation." (67)

Man has a natural desire to know. '"There is naturally present in all
men the desire to know the causes of whatever things are observed."
Reason is a gift of God, therefore good and to be used. (68)

REACTION/SUGGESTIONS:

Although content and organization was good, not enough time was scheduled
for this activity. An additional 15 minutes is needed.



THEOLOGICAL HUMANISM:
THE RENAISSANCE--AN CVERVIEW

RATIONALE FOR TOPIC:

A summary of important factors leading to a Renaissance is covered in this
topic. It shows students why the Renaissance happened and sets forth many
of its central themes. This is necessary for students to understand the

~ Renaissance and to appreciate its significance.

DESCRIPTION OF THE LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion which has three
objectives: (1) to review the emancipation of reason by summarizing the
changes from Augustine to Aquinas; (2) to discuss the economic and social
changes which gave birth to the Renaissance; and (3) to set forth the main
themes of the Renaissance. This activity helps students develop
competencies #1, 2, 3, 5, 6, 15, 17 & 18.

Time: 1 hour 15 minutes

READING ASSIGNMENT:

"The Renaissance--An Overview"

Tuis is a general introduction to the economic, social and intelle: 1
fectors which brought about the Renaissance.

MAIN IDEAS STRESSED:

v

1. The shift away from a stri.t theological world view to
theological humanism is a result of the emancipation of reason by
Abelard and Aquinas.

2. In Augustine's view, reason is opposed to faith.

a. reason is powerless; leads to sin of pride; is en-
slaved to evil -

b. faith only road to freedom; only path to knowledge;
only way to God.

c. "there is another form of temptation, even more
fraught with danger. This is the disease of curiosity

. It is this which drives us on to try to dis-

cover the secrets of nature, those secrets which are
beyond our understanding, which can avail us nothing
and which men should not wish to learn . . . . In this
immense forest full of pitfalls and perils, I have
drawn myself back, and pulled myself away from these
thorns. 1In the:midst of all these things which float
unceasingly around me in everyday life, I am never
surpriced at any of them, and never captivated by my
genuine desire to study them . . . . I no longer dream
of the stars." St. Augustine

3. Peter Abelard o
a. uses reason to examine the contradictions within theology

253



O

ERIC

Aruitoxt provided by Eic:

b. demonstrates that theology (product of faith) is in-
consistent

c. demonstrates need for a consistent theology

d. recognizes two forms of reasoning

e. challenges the authority of Church

Thomas Aquinas

a. sees in Aristnile the potential synthesis of rearson and
faith

“bT divides knowlédge ifito 3-part héirarchy: LT

1b. practical knowledge
2b. speculative knowledge
3b. divine knowledge

c. makes room for reason (1b & 2b) which is now seen as
a gift from God; can produce limited knowledge of

) "this world"

d. retains idea that faith is o] key to "~.hev world";
God remains ultimate soiirce of ¢ ivine knowiecdy: .

e. defines love as motivating forete of universe (from
Aristotle) . :

f. There is naturally presen'. .n 211 mer the desire to
know th: ¢ ses of v tewve ‘.ngs 2re (.cerved.

Hence, v~cav 2 of wondering about things that were
seen but whiose causes were hidden, men first began
{2 think philosophically; when they found the cause,
they were satisfied. But the search did not stop
until it reached thke first cause, for "then do we
think that we know perfectly, when we know the
first cause." Therefore, man naturally desires, as
his ultimate end, to know the first cause. But the
first cause of all things is God. Therefore, the
ultimate end of man is to know God.
St. Thomas Aquinas
Summa Contra Gentiles

The effects of this shift: a new cosmology

- Shift from "other-worldly" to "this-worldly" view of
life.

- Suift to use of reason to investigate this world-
development of arts and sciences.

- Shift to Greek and Roman ideas--especially humanism.

What were the reasons for this shift?
- move from feudalism to capitalism
- rise of cities

- creation of middle class

- rise of universities

- re-introduction of humanism

What is theological humanism?
Man's attempt to understand himself; his world and
his place in the universal scheme of things through

the arts and sciences and through the synthesis of
faith and reason.
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8. VWhat are the implications of this definition?
- man can reason (understand) !
- the self (individual) is important :
- his world (here-and-now) is as important as the next
- there is a universal scheme of things (God st111 exists
as creator and man as creation)
- arts and sciences become important
- an attempt is made to synthesize faith and reason

9. In the attempted synthesis of faith and reason the Thomistic
hierarchy is used. Platonic scholars also see that this is similar
to Plato's -theory of knowledge, therefore it becomes the basis of
Neoplatonism in the Renaissance.

The Spiritual Metaphysical divine knowledge

World (Forms) accessible through
faith and
inspiration.

The Intellectual rational speculative know-

World (principles) » ledge accessible

through abstractk
reasoning; known
also by studying
the arts and

sciences.
The Physical material practical know-
World sensual ‘ ledge accessible
(senses) ‘ through '"common
sense," common

experience. Know-
ledge of everyday
life.

(9]

An example of love on these three levels would be:
eros - material, sensual, physical
philos - rational, intellectual
agape - spiritual, divine

11. As a result of this new cosmology, there was new interest in:
‘ancient ruins
ancient languages
classical education
beauty in simplicity

REACTIONS/SUGGESTIONS:

Very successful because it helps -students organize their kaowledge about
Abelard and Aquinas and establishes a firm foundation for a loug unit.




RATIONALE FOR TOPIC:

THEOLOGICAL HUMANISN:
MATHEMATICS AND PAINTING IN THE RENAISSANCE

Students are easily able to comprehend the shift from the Medieval,
theological world view to the Theological Humanism of the Renaissance

_ when they compare Medieval painting, sculpture and_architecture to

the work of Masacc1o, Ghiberti and Brunelleschi.

DESCRIPTION OF THE LEARNING ACTIVITY:

READING _ASSIGNMENT-

Students meet in the large group for a slide lecture. This activity
helps students develop competencies #1, 3, 5, 8, 9, 15, 17 & 18.
Time: 1 hour and 20 minutes.

Excerpt from Chapter 10 of Mathematics--A Cultural Approach by Morris
Klein, Reading, Massachusetts: Addison Wesley Publishing Company,
Inc., 1962, pp. 203-231.

This excerpt stresses the difference in the Medieval artist's perception
of the world and the Renaissance artist's perception of it. It explains
this difference in terms of: organizational scheme (conceptual vs.
optical); subject matter and theme; and symbolism. It also includes
relevant biographical information on Ghiberti, Brunelleschi, Alberti,

da Vinci and Botticelli (as well as others).

SLIZES SHOWN:

"Medieval Crucifixion'" (stained glass)

"Holy Trimity" by Masaccio c. 1425

Detail of above

Perspective drawing of above

Qutdoor perspective of above

"Christ in Majesty" {Medieval) E

"The Tribute Money" by Masaccio c. 1427

Detail of above :

Detail of above

10. Detail of above /

11. Renaissance drawing of perspective /

12. Competition panels, "The Sacrifice of Isaac," by Ghiberti
and Brunelleschi /!

13. East Doors of Baptistery of the Cathedral of Floren- e, "The
Gates of Paradise,”" by Ghiberti (c. 1425-1452)

14. Detail of above, "Flora and Fauna

15. Detail of above, "Portrait of Ghiberti'

16. Detail of above, "Jacob and Esau"

17. Detail of above, "Jacob and-Esau'

18. Detail o” .iove

19. Ruins of .vrum, Rome

20. Cathedral cf Florence, "Il Duomo,'" at night

21. Detail of above, Brunelleschi's Dome (c. 1420-1436)

22. Detail of above, Brunelleschi's Dome

23. Dome of the Pantheon. Rome



24.
25.
26.
27.
28.
29.

Exterior of Pazzi Chapel by Brunelleschi (c. 1429-1442)
Floor Plan of above

Interior of above

Interior of above

Interior of Early Christian Church

Interior of Medieval Church

MAIN IDEAS STRESSED:

1.

o

‘Students are asked to look for examples of the following Renaissance

themes in the slides:

A. The shift toward a "this-wordly" view of life.
B. The use of reason to investigate this world:
observation, mathematics, arts and sciences. '
C. The emphasis on Greek and Roman ideas.
D. The synthesis of faith and reason.

A medieval crucifixion demonstrated the conceptual organizational
scheme (Klein).

"The Holy Trianity" by Masaccio presents the optical organizational
scheme. This demonstrates, as do the life-like portraits within the
picture, a shift toward "this-worldliness." (A&B above). Roman
influence (C above) is found in the.triumphal arch and coffered barrel
vault. All elements converge to portray a  synthesis of faith and
reason {D ubove). Also important because its portraits demonstrate
the rise of the middle class and the emphasis on individualism. Tke
friendship between Masaccio and Brunelleschi is discussed:

"Christ in Majesty'"--Medieval--used as contrast to "The Holy Trinity"

"The Tribute Money," Masaccio

Emphasized are:

-- portrayal of Christ in human situation (A)

-- landscape, shadows, modelling of figures, portraits (B)
-- Roman official (C)

-- combined elements of pa1nt1ng (D)

~ Also discuss:

-- fresco technique
-~ Masaccio's early death

Competition panels for North door of the Florentine Baptistery, "The
Sacrifice of Isaac," by Ghiberti and Brunelleschi. :
Emphasized are:

-~ the story of the competition

-- the personalities of the artists

-- the rising wealth of Florence

"The East Doors of the Florentine Baptlstery, The Gates of Paradise,

Ghiberti

Emphasized are:

-- the 3-part plan of doors, external freme (flora and fauna),
internal frame (prophets and liberal arts) panels (scenes
from Old Testament) as symbolic of Thomistic hierarchy of
knowledge (D)



-- flora and fauna (A & B)"-
-- prophets and.liberal arts (A & B)

-- panels (organization + perspective ) (A, B, C)

Also discuss:

-- portrait of Ghiberti (individualism)

-- awarding of contract for doors (growth of capitalism)
-- recognition of artistic "genius"

3. Dome of the Florence Cathedral by Brunelleschi
Emphasized are: . :
-- the story of the building of the dome (individualism) °
-- Brunelleschi's trip to Rome to see Pantheon (B, C)
-- symbolism of dome °

9. The Pazzi Chapel, Brunelleschi
Emphasized are:
-- the symbolism of the mathematics and geomefry used (B)
-- architectural elements (C)
-- "removal! of altar (A)
-- man in the center, under the dome (D) |
10. A medieval cathedral is shown. 1It's size, shape and effect are
contrasted to Brunelleschi's '"Pazzi Chapel."

 REACTION/SUGGESTIONS :

This activity is very effective. Students like the ¢:amples, ideas
and stories. '
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IDS 1102
Unit II
Handout

_SLIDE LIST: RENAISSANCE PAINTING, SCULPTURE & ARCHITECTURE

OOV WN -

13.

14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.

"Medieval Crucifixion"

"Holy Trinity"” by Masaccio c.. 1425
Detail of above

Perspective drawing of above

Outdoor perspective of above

"Christ in Majesty" (Medieval)

"The Tribute Money" by Masaccio c. 1427
Detail of above

Detail of above

Detail of above

Renaissance drawing of perspective
Competition panels, "The Sacrifice of Isaac," by Ghiberti
and Brunelleschi ' '

East Doors of Baptistery of the Cathedral of Floreace, "The
Gates of Paradise," by Ghiberti (c. 1425-1452)
Detail of above, "Flora and Fauna"

Detail of above, "Portrait of Ghiberti
Detail of aboVe, "Jacob and Esau"

Detail of above, "Jacob and Esau"

Detail of above.

Ruins of- Forum, Rome

Cathedral of Florence, *'Il1 Duomo," at night

Detail of above, Brunelleschi's Dome (c. 1420-1436)
Detail of above, Brunelleschi's Dome '

Dome of the Pantheon, Rome

Exterior of Pazzi Chapel by BrunelleQChI (c. 1429-1442)

Floor Plan of above

Interior of above

Interior of above

Interior of Early Chrlctlan Church
Interior of Medieval Church
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THEOLOGICAL HUMANISM:
BOTTICELLI

RATIONALE FOR TOPIC:

Botticelli's art firmly establishes the connection between Renaissance art
and Renaissance philosophy. Botticelli's "Allegory of Spring" (Lla
Primavera) was conceived as a tribute to the theological humanism of the

Platonic Academy headed by Pico. This painting reflects in detail the

ideas discussed in the "Oration on the Dignity of Man." ‘

DESCRIPTION OF LEARNING ACTIVITY:

MAIN

Students meet in the "large group for a slide lecture on Botticelli's
"Allegory of Spring." Slides of the painting, including details of each
principal figure, are shown and discussed. This activity helps students
meet competencies #3, 5, 7, 8, 9, 15 & 18. "
Time: 30 minutes 4

IDEAS STRESSED:

1. Students are given the title and are asked to spend a few minutes °
looking carefully at the painting. Then they are asked to explain why
the painting is an "allngory" of Spring. Details to be discussed are:
~ flowers and,details of nature
- "nude" figures .

- classical influences

- similarities between the representation of Venus here
and earlier representations of Virgin Mary

- Mercury parting branches

- women dancing

- sexuality of Zephyr clutching Chloris

2. The story is-told of Zephyr, Chloris and Flora being drawn from Ovid.
Students begin to see the painting as an allegory of love. After
hearing the story they see the painting as symbolic of the transition
from physical to spiritual love and the role educaticn plavs in this
(through "Venus humanitas'" within the painting as well as through the
viewer's knowledge of the classical subject). The levels of love
indicated in the painting lead smoothly into a discussion of the phil-
osophical meaning of the painting.

3. The painting is viewed as a symbol of the new Renaisance philosophy of
man. Students are asked to re-read the passage from Pico's "Oration"
and relate it to the painting.

"Summoned in such consoling tones and invited with
such kindness, like earthly Mercuries, we shall fly
on winged feet to embrace that most blessed mother
and there erijoy the peace we have longed for: That
most holy peace, that indivisible union, that seam-
less friendship through which all souls will not
only be at one in that mind which is above every



SRS

' —
mind, but, in a matter which passes expression, will
really be one, in the most profound depths of keing.
This is the friendship which the Pythagoreais zay is
the purpose of all philosophy. This is the peace
which God established in the high places of heaven
and which the angels, descending to earth, announced
to men of good will, so tha¢ men, ascending through
this peace to heaven, might become angels. This is
the peace which we would wish for our friends, for
our age, for every house into which weé enter and for
our own .soul, that through this peace it may become
the dwelling of God, so that, too, when the soul, by
means of moral philosophy and dialectic shall have
purged herself of her uncleanness, adorned herself
with the many disciples of philosophy as with the
raiment of a prince's court and crowned the pediments
cf her doors with the garlands of theology, the King
of Glory may descend and, coming with the Father,
take up his abode with her. If she proves worthy of
50 great a guest, she will, through his boundless
clemency, arrayed in the golden vesture of the many
sciences as in a nuptial gown, receive him, not as

a. guest merely, but as a spouse. And rather than be
parted from him she will prefer to leave her own
people and her father's house. Forgetful cf her
very self she will desire to die to herself in order
to live in her spouse, in whose eyes the death of his
saints is infinitely precious: ,I mean that death--if -
the very plentitude of his life can be called death--
whose meditation wise men have always held to be the
special study of philosophy. . . ."

REACTION/SUGGESTIONS:

Forty-five minutes to one hour would be a realistic time to schedule for.
this activity. Students enjoy the topic and many of them select this as
their art example on the test.
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THEOLOGICAL HUMANISM:
GIOVANNI PICO DELLA MIRANDOLA

RATIONALE FOR TOPIC:

Pico's "Oration on the Dignity of Man" sets forth the philosophical outlook
of the Renaissance, Theological Humanism. It provides a literary
expression of the main themes that are explored in the work of Masaccio,
Ghiberti and Brunelleschi. The influence of Pico's ideas are traced in the
work of Botticelli, da Vinci, Michelangelo and Copernicus.

+ DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion of Pico's
"Oration." This lecture discussion includes: (1) important biographical
information about Pico; (2) the relationship between Pico's essay and the
spirit of the age; and (3) examination of key passages in the "Oration."
This activity helps students develop competencies #1, 2, 3, 4,5, 6, 8, 13,
15, 16 & 18.
~Time: 1 hour 20 minutes.

READING ASSIGNMENT:

"The Oration on the Dignity of Man" by Giovanni Pico della Mirandola,
trans., A Robert Caponigri, Chicago: A Gateway Edition, 1956, pp. 3-22.

MAIN IDEAS STRESSED:

1. Biography of Pico
Elements emphasized:
- his age
- nobility
- education
- "The Oration" as a preface to Pico's 900 theses
- his encounter with Savonarola

2. Pico represents the spirit of the times because he:

- is infatuated with ideas of Antiquity. (comparison to
Pericles' "Memorial Oration")

- carefully examines texts: establishes valid scholarship:*
a. quotes many classic and Christian authors. (Similar to

Augustine and Aquinzs; however they quoted the Bible)

b. quotes many non- Chrlstlan authors.

- is a free-thinker.: \

- believes in the dignity of man.*

- believes in the knowledge of thls\world

- is individualistic.” '

- delights in this world * \

- has great imagination and vision.* \

- believes in the harmony and unity of the universe.

- believes reason is the gift of God; that through reason
man draws nearer to God.

- believes in man's free will.*

*modern ideas stemming from Renaissance
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Key passages examined:

a.

b.

. . there was nothing to be seen more marvelous
than.man (87)
And still, as I reflected upon the basis assigned
for these estimations, I was not fully persuaded
by the diverse reasons advanced by a viviety of
persons for the pre-eminence of human nature.
(87)
These reasons are all, withecut question, of great
weight; nevertheless, they do not touch the princi-
pal reasons, those, that is to say, which justify
man's unique right to such unbounded admiration.
(88)
At long last, however, I feel that I have come to
some understanding of why man is the most fortunate
of living things and, consequently, deserving of
all admiration; of what may be the conditior in the
hierarchy of beings assigned to him, which draws
upon him the envy, not of the brutes alone, but of
the astral beings and of the very intelligences .
which dwell beyond the confines of the world. (88)
. there remained no archetype according to which
we might fashion a new offspring, nor in his treasure
houses the wherewithal to endow a new son with a fit-
ting inheritance, nor any place, among the seats of
the universe, ‘where this new creature might dispose
himself to contemplate the world. (88-89)
At last, the Supreme Maker decreed that this creature,
to whom He could give nothing wholly his own, should
have a share in the particular endowment of every
other creature. (89)
‘2 have given you, Oh Adam, no visage proper to your-
self, nor any endowment properly your own, in order
that whatever place, whatever form, whatever gifts
you may, with premeditation, select, these same you
may have and possess through your own judgment and
decision. The nature of.all other creatures is de-
fined and restricted within laws which We have laid
down; you, by contrast, impeded by no such restric-
tions, may, by your own free will, to whose custody
We have assigned you, trace for yourself the linea-
ments of your own nature. I have placed you at the
very center of the world, so that from that vantage
point you may with greater ease glance round about
you on all that the world contains. We have made
you a creature neither of heaven nor of earth, nei-
ther mortal nor immortal, in order that you may,
as the free and proud shaper of your being, fash-
ion yourself in the form you may prefer. It will
be in your power to descend to the lower brutish
forms of life; you will be able through your own
decision, to rise again to the superior orders
whose life is divine.' (89)
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h. But upon man, at the moment of his creation, God
bestowed seeds pregnant with all possibilities, the
germs ~f every torm of life. Whichever of these a
man shzll cultivate, the same will mature and bear
fruit in him. If vegative, he will become a plant;
if sensual, he will become brutish; if rational, he
will reveal himself a heavenly being; if intellect-
ual, he will be an angel and the son cf God. And
if, dissatisfied with the lot of all creatures, he
would recollect himself into the center of his own
unity, he will there, become one spirit with god,
in the solitary darkness of the Father, Who is set
above all things, himself transcending all creatures.
(90)

i. But what is the purpose of all this? That we may
understand--since we have been born into this con-
dition of being what we choose tuv be--that we ought
to be sure above all else that it may never be said
against us that, born to a high position, we failed
to appreciate it, but fell instead to the estate of
brutes and uncomprehending beasts of burden. (92)

REACTION/SUGGESTIONS: .

This activity can be improved by doing #1 and #2 above in one class meeting
axd then follcwing with #3. Then students will have a framework for
analyzing and identifying the important idea$ in the work. This activity,
can also be improved by having #3 in small group discussions. '
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THEOLOGICAL HUMANISM:
MICHELANGELO

RATIONALE FOR TOPIC:

No reason needs to be given for studving the world's most famous artist.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for a slide lecture on the Sistine Chapel
Ceiling and for a film on Michelangelo, "The Last Giant.'" These activities
help students develop competencies #1, 2, 3, 4, 5, 7, 8, 9 & 18.

Time: 1 hour 50 minutes

READING ASSIGNMENT

"Michelangelo: The Last Giant," produced by NBC News, distributed by
McGraw-Hill, release date, 1967.

This is a summary of the text of the film.
Plan of the Sistine Chapel Ceiling.

Selected Sonnets by Michelangelo from Michelangelo Buonarroti, Complete
Poems of Michelangelo, Joseph Trifani, trans., Atlantic Highlands, N.7.:
Humanities Press, 1969, selections.
"The Garland and the Girdle"
"The Silkworm"
“"To Pope Julius II"
"On Rome in the Pontificate of Julius II"
("While Painting the Sistine Chapel Ceiling")
"A Prayer For Aid"
"The Artist and His Work"
"Heaven-Born Beauty"
"A Wasted Brand" *
"Waiting For Death"
"On the Brink of Death" *
"The Speech of Night" **
(* featured in the film)

MAIN IDEAS STRESSED:

1. An overall view of the Sistine Ceiling is shown and students are asked
to examine their plan of the ceiling. The 3 zonés of the ceiling are
pointed oyt and the symbolic significance of the Fontent of each area
is discussed. These are: \

Darkest zune: spandrels containing the ' ancestors
of Christ" representing the lowest level of human
existence--human reproduction--the physical world.
Yet each group is a '"family"--highest form of nen-
lightened love. A representative spandrel "Jo ias"
was examined in detail. ‘ 5

Lighter zone: portralts of the prophets and sibyls
representing human life illumined by 1nsp1rat10n
{those who divined the birth of Christ). Detai

are shown of Zacharleh and Jonah. The SLgnific%Vce
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of their placement is discussed--Zachariah over en-
trance (prophesied the Entry Into Jerusalem) and Jonah
over altar (divine intervention/salvation. A detail
ci "The Delphic Sibyl™ is discussed.

Corner spandrels: great deeds of men and women through
faith and purity (Entrance: David and Judith) and
with god's intervention (Altar: Moses and Haman).

This represents the power of human will, courage and
faith. Detzils examined are: '"David and Goliath",
"Judith and Holofernes", "The Brazen Serpent".

Lightest zone: central pan=ls containing stories
from "Genesis." Each panel is examined as repre-
senting both the highest level of human aspiration--
direct cont~ct with God--and the journey of the soul
back to God-~the scheme of placement entrance to
altar.

2. Students are asked to see the zones of the ceiling as symbolic of the
levels in Renaissarce philosophy, especially Pico's.

Darkest zone --- physical existence
Lighter zone =--- rational and intellectual awakening
Lightest zone --- soul's journey back to God

3. The symbolism of the lightest zone is examined in detail.

"Drunkenness of Noah" --- man's perversion through
excesses of body.

"The Flood" --- man's damnation as a result of excess.

"The Sacrifice of Noah" --- man's attempt to communi-
cate with God; his acknowledgement of a higher exis-
tence.

"The Temptation and Expulsion' --- the reasor for man's
separation from God; the consequence of temptation in
ignorance.

"The Creation of Eve" --- cause of man's downfall, the
creation of woman (symbolic of physical desire).

"The Creation of Adam" --- God's direct hand in man's
nature. Adam has a pure soul, symbolic of man con-
quering his physical drives.

"The Congregation of the Waters" =-- God's plan for
the universe. Rising to the knowledge of forms.

"The Creation of the Sun, Moon and the Planets' ~---
Rising to the knowledge of the heavenly spheres.

"Separation of the Light and Dark" =--- Return to the
One-Pure Being.
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REACTION/SUGGESTIOAS :

Both students and faculty feel the film is very effective. However, at
least 15 additional minutes are needed to cover this topic well. Students

have suggested that we allot time to discuss the Sonnets in small group
discussions.
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THEQLOGICAL HUMANISHM:
COPERNICUS

RATIONALE FOR TOPIC:

Nicolas Copernicus i. a key figure in the development of science and a good
example of Renaissance huvmanism. His proposal of a Heliocentric theory,
which ne rediscovered in ancient Greek sources, signaled the re-evaluation
of Medieval scientific knowledge. His insistence on clarity and logical
reasoning ties him to the emancipation of reason begun by Abelard and
Aquinas. His heavy reliance on Platonic assumption reflects the growing
influence of thinkers like Pico. Copernicus rounds out this unit and helps
re-unite science with the other arts.

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion/demonstration of
Copernicus work. The material is presented in four parts:
(1) a demonstration of the geocentric theory using models
(2) a discussion of the geocentric theory of Ptolemy and
the physics of Aristotle
(3) a discussion of De Revolutionibus
(4) a discussion of the objections to and support for the
Copernican system.

This activity helps students develop competencies #1, 2, 3, 4, 5,6, 7, 8,
9, 13, 15, 16 & 18.
Time: 2% hours

READING ASSIGNMENT:

"Nicolaus Copernicus" by S. Chandrasekhar from Bullentin of Atomic
Scientists, V29, June, 1973, pp. 27-30.

This essay gives relevant biographical information on Copernicus,
discusses clearly his main theories and explains his relationship to the
Renaissance.

Excerpts from The Copernican Revolution by Thomas S. Kuhn, (C~mbridge.
Massachusetts: Harvard University Press, 1966, pp. 133-182.

These excerpts contain excerpts and analysis of Copernicus' work, De
Revolutionibus Orbium Caelestium (Qg the Revolutions of the Heavenly
Bodies). — _—

MAIN IDEAS STRESSED:

1. Demonstration using models
a. Demonstration of celestial motions (7 wanderers, constellations)
using a model of the Ptolemaic system.
la. Diurnal Rotation )
2a. Seasonal movement of heavens
3a. Retrograde motions
4a. Precession
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b. Demonstration using model of the Copernican system.
1b. Diurnal Rotation
2b. Seasonal movement of heaveus
3b. Retrograde
4b. Precessioil

2. The Geocentric Theory
a. Aristotle, theorist

la. Laws of the Terrestrial World
- nztural motion
- unnatural (forced) motion

2a. Laws of Celestial World
- stars as light
- geocentric
- perfectly circular orbits

b. Ptolemy, mechanics of the geocentric theory

3. Copernicus' discovery was the result of his rigorous use of logical
deduction.
a. In his preface, Copernicus presents the curreant ideas on the

relationship of reason and faith.

I know that the speculations of a philosopher
are far removed from the judgment of the
multitude~-for his aim is to seek truth in
all things as far as God has permitted human
reason so to do--yet I hold that opinions

which are quite erroneous should be avoided.
(120)

b. Copernicus states his position:

Now authorities agree that Earth holds firm
her place at the center of the Universe, and
they regard the contrary as unthinkable, nay
as absurd. Yet if we examine more closely

it will be seen that this 'question is not so
settled, and needs wider consideration. (124)

ot oty ols of
"~

It is the vault of Heaven that contains all
things, and why should not motion be attri-
buted rather to the contained than to the

container, to the located than the locater?

(124)

For grant that Earth is not at the exact
center but at a distance from it. (124)

oty ofs ots
v

One may then perhaps adduce a reasonable
cause for the irregularity of these variable
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motions. And indeed since the Planets are
seen at varying distances from the Earth, the
center of Earth is surely not the center of
their cycles. (124)

That the Earth, besides rotating, wanders

with several motions and is irdeed a Planet.
(125)

That Eirth is not the center of all revolu-
tions is proved by the apparently irregular
motions of the planets and the variations
in their distances from the Earth. (131)

For if we transfer the motion of the Sun to
the Earth, taking the Sun to be at rest,
then morning and evening risings and set-
tings of Stars will be unaffected, while
the stationary points, retrogressions, and
progressions of the Planets are due not to
their own motions, but to that of the Earth,
which their appearances reflect. (131)

Finally we shall place the Sun himself at
the center of the whole Universe, if only
we fzce the facts, as they say, "with both
eves open." (132)

4. Objections and Support
a. Objections
la. Copernicus cast aside the weight of centuries.

2a.

Questions raised were:

- How did a heavy object like the earth
get in motion?

- Won't rotation objects fly apart?

- If the earth rotates West to East, won't
an object thrown in the air fall West of
it's initial position? N

- If the earth moves around the sun, why
isn't air left behind?

-~ How can this system account for parallax?

- Why can't I feel the earth moving?

Religious objectives:

~ The universe revolves around man, physically
and spiritually; the Bible says so.

- Heaven is up; Hell is down (accounts for
rolcannes.)

-~ This would end the intimacy between man and
God.

- Makes man too small.

N
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0. Support

1b. Symmetrv, Harmony of Uanity
2b. God's Infinite nature--
3b. Surn illuminstes whole

£b. Simplicity T Truth

REACTION/SUGGESTIONS:

It was agreed that i20 wuch (ime is taken up with Ptolemy and Aristotle.
More emphasis can bz ylaced on these in Semester I freeing students to
master Copernicus in tlis unit.
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THEOLOGICAL HUMANISM:
LEONARDO DA VINCI

RATIONALE FOR TOPIC:

Leonarde da Vinci embodies the spirit of the Renaissance--the man who could
do anything: paint, sculpt, manufacture war machines, explain the
mysteries of nature. His work was presented to the students via Jacob
Bronowski's excellent film, '"Tell Me If Anything Was Ever Done."

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in the large group to view thé film, "Tell Me If Anything Was

Ever Done." This activity helps students develop competencies #1, 2, 3, &,

5,7, 9 & 18. '

Time: 1 hour
READING ASSIGNMENT:

-

;"Leoﬂﬁrdo da Vinci" by Juergen ‘Schulz from Atlantir Brief Lives, A-
Biographical Companion to the Arts edited by Louis Kronenberger, Boston
Little, Brown and Company, 1965, pp. 454-457.

Handout on the f11m, "Tell Me If Anything Was Ever Done.

REACTION/SUGGESTIONS:

Students. are impressed by the film. They are impressed by da Vinci and
also by Bronowski.

s
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UNIT III: RELIGIOUS BACKLASH--~SCIENTIFIC PROGRESS

DESCRIPTION OF THE UNIT:

From the beginning of the semester, we have been charting the flow of iceas
that formed our modern world. We watched a theological cosmology swell and
then ebb, overtaken by the emancipation of reason, theological humanism and
the Renaissance. From this renaissance streamed many modern ideas: the
dignity and worth of the individual; the value and validity of scholarship;
the legacy and importance of Greek and Roman ideas; the careful and.
accurate study of nature; and the belief in man's free will.

In this unit {Unit III), we see two opposing currents develop--one current
dedicated to reforming religious doctrines and the other dedicated to the
growth of scientific knowledge. "Reforming" religious doctrines means
rethinking Renaissance ideas of free will in light of God's omniscience,
omnipotenc2 and omnipresence. Martin Luther saw that the practices of the
Renaissance Church were incompatible with the theology of Augustine. He
called for reforms within the Church and wound up creating a new branch of
Christianity, the Protestant branch. Pressure from reformers outside the
Church, 1like Luther, and from those inside the Church, like Ignatius
"Loyola, created a far-reaciring Catholic reform movement, the Counter-
Reformation. Both reform movements, Protestant and Catholic, led to
inquisitions which championed orthodoxy and persecuted heresy.

At the same time that religious reform movements were reaffirming the
religious truths of ages past, astronomers--spurred by the ideas of
Copernicus--were searching the heavens for new truths. Johannes Kepler and
Galileo Galilei represent the forward march”of science. Kepler confirmed
~ the heliocentric theory of Copernicus and Galileo established the

: beginning of the scientific method. Both discovered new laws. Both were
persecuted as heretics, Kepler by the Protestant inquisition and Galileo by
the Catholic inquisition.
These two currents flowed side by side but never mixed. They produced two
important features of our modern world: conservative religious tradition
which resists change and liberal scientific tradition which embraces it.
The inter-play of these two and the tensions this inter-play creates .are
still feit today. . <

In this unit, an introductory lecture on Martin Luther and the Reformation
is followed by small group discussions of "The 95 Theses'" and "The Freedom
of A Christian." The work of Johannes Kepler is studied and is followed by
listening to selections of Handel's "Messiah." ’

The Counter-Reformation is introduced via the Spanish mystics/reformers
and the Catholic Church's emphasis on visual arts is examined through the
Basilica of St. Peter's. (The Protestants spurned these and concentrated
on music.) Mystic revelation is contrasted. w1th scientific observation by’
studying the life and work of Galileo. :

Time: approximately 16 hours.
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OBJECTIVES:

1. To show how the religious reform movements were a backlash against
Renaissance thinking while the scientific revolution was a furthering
of it.

2. To show how the reformers tried to move the Catholic Church back to
its earlier theology of Augustine. :

3. To show the origins of Protestant Christianity.

4. To show the origins of contemporary Catholic dogma in the Counter-
Reformation.

5. To show the beginning of modern astronomy and physics in the work of
Kepler and Galileo.

6. .To introduce students to the foundations of the scientific method in
observation and logical reasoning.

7. To introduce the students to carefully reading difficult primary
sources like Luther, Loyola and Galileo.

8. To continue developing the students' ability to write essays.
9. To examine mysticism as a source of knowledge.

10. To introduce students.to feature films as a source of historical
knowlege. .

CONTENT:

The Reformation
Martin Luther _
Excerpts from "The 95 Theses"
"The Freedom of a Christian" by Martin Luther
Johannes Kepler
Kepler's Science - , -
"The Harmony of the Spheres" ("Cosmos" episode)
"The Messiah" by Handel :
The Counter-Reformation .
‘Excerpts from The Spiritual Exercises of St. Ignatius of Loyola
Excerpts from The Autobiography of St. Teresa of Avila
"The Ecstasy of St. Teresa'"
"Grandeur and Obedience," Program 7 of Civilization by

Kenneth Clark
Galileo Galilei :
"Letter to the Grand Duchess Christina" by Galileo
Galileo's Science
Frames of Reference
Galilean Relativity
"Galileo" by Bertold Brecht (film)

COMPETENCIES DEVELOPED:

#1,2,3,4,5,6,7,8,9, 11, 13, 15, 16, 17 & 18.
274
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TESTING/EVALUATION:

REACTIONS/SUGGESTIONS:
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IDS 1102
Unit 111
Test Directions

TEST DIRECTIONS FOR UNIT III TEST

General Directions:

The Unit III test will cover.

- Martin Luther
- Johannes Kepler
- Galileo Galilei

During the one~hour-and-a-half testing period you will write short essays on
two of the three persons listed above. These two will be assigned to z u.
Everyone will not be writing on the same two persons.

You will give the same information about each person you are assigned. (Directions
for this below.) You may use your pink worksheets during the test. No other notes
will be allowed. Your worksheets will be stapled to the back of your finished test.
Please bring paper and a pen to the test.

Specific Directions:

1. Use the name of the person. you are writing about as the title of each short
essay. Write the pname neatly at the top of your first page.

For example: If the first person you are writing about is Martin
Luther, "Martin Luther" should appear as the title at the top of
the first page of your short essay on Martin Luther.

2. Write several paragraphs explaining the main ideas and/or discoveries
of the person you are discussing and support these ideas with two
quotations selected from the reading assignment(s). '

These ideas should appear in the summary you wrote on vour pink
worksheet. On this test you should take each idea and explain
it clearly for an ignorant reader. As you are writing your
paragraphs of explanation, incorporate the two quotations from
your worksheet in your discussion. Give the context and in-
terpretation of each quote as well as an explanation of how

it relates to the idea(s) you are discussing.

These paragraphs should form the introduction and bédy of a
short essay about the person you are discussing.

3. Write a well-developed more if needed in which you explain the significance
of the ideas/discoveries written about in the above.

This paragraph could combine personal insight with ideas from
your reading. You will not have any notes for this part of the
test. Therefore you should think through what you are g01ng

to say before the test.

This paragraph(s) should be the conclusion of your short essay.

Review "Tips for Writing For An Ignorant Reader' before the test.

o GOOD LUCK! 276
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Worksheet Name

Beta group leader

Complete the following form as part of preparation for class discussion. Bring
the form with you to class. (Attach additional sheets if necessary.)

Title of reading:
Author:

In the space below summarize this article in 25 words or less.

.-..—___-__..—_-—___-—__—-_-.__..-_—________-——__..._—_-_—____..—-_,__-__________-__..__-____..

S T T T T T T T T e e e e e e e r e e e e e e e e - e e e e o e e - o - = - = = -

Select two quotations from this article which led you to form the summary state-
ment above. (1) State the context of each quotation selected. Clearly explain
the important ideas/information leading up to the quotation. (2) Write in the
quotation. Note the page no. for future reference. (3) Consider the quotation
and its context, then explain: (a) what you think the writer is saying; and

(b) why this is important. :

Context

Quotation:

Interpretation:
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Worksheet p. 2

Context:

Quotation:

Interpretation:

Record the page numbers of any statements which confused you in the space below.
Underline the statements in the reading.

List below new vocabulary words and their definitions which you learned through
this reading.

List below any intriguing ideas or questions raised in your mind by this article.

El{l\C ' 278 ol
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RELIGIOUS BKCKLASH--SCIENTIFIC PROGRESS:
MARTIN;iUTHER AND THE REFORMATION

RATIONALE FOR TOPIC: ,

Studying Martin Luther and the beginning of the Reformation movement helps
students understand the origin of Protestantism and the attempt to return
to the Augustinian world view (Unit I). 1In addition, reading Luther helps
them improve their ability to read carefully and analytically.

DESCRIPTION OF THE LEARNING ACTIVITY:

Students meet in the large group for a lecture/discussion on "Martin Luther
and the Reformation." This lecture streses:

1. the jelling of economic, politicai, intel.ectual, emotional
and ecclesiastical forces leading to reform;

2. specific historical evénts leading to Luther's reform movement;
and
3. brief review of Luther's life. (Students are given an outline

of this lecture. A copy follows).

Students then meet in small discussion groups to discuss Luther's writings.
These activities help students develop competencies #1, 2, 4, 5, 13, 15,
16, 17 & 18. -

rlme 2% heurs

READING ASSIGNMENT:

"The Reformation" ‘from The Renaissance and The Reformation edited by
Donald Weinstein, New York: The Free Press, 1965, pp. 25-28.

This is an overview of Luther's role in the Reformation and an examination
of the principle ideas in his theology.

"Martin Luther" from Michael H. Hart, The 100, A Ranking of the Most
Influential Persons in History, New York A & W Visual Library, Hart
Publishing Company Inc., 1978, pp. 148 153

This is a short blography of Luther which stresses his contribution to the
Reformation.

Excerpts from "The 95 Théses” (#1-6, 27, 62, 81, 86, 90, 92-95) from John
Dillenberger, ed., Martin Luther, Se ectlons From HlS Writings, Garden
City, New York: Dow*?=day & Company, Inc., 1961, pp. 490-500.

"The Freedom of A Christian' from The Renaissance and The Reformation
edited by Weinstein (above). pp. 173-184.

Thqsevtwo works give students a chance to examine Luther through his own
writings. They see his initial position ("95 Theses”) and then his system’
of theology ({'Freedom of A Christian").

/

MAIN IDEAS STRESSED;
From the lecture:

1. The jelling of the forces leading to reform were the result of the
great awakening and expansion of consciousness produced by the

Q Renaissance.
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the economic forces
la. growth of capitalism and of middle class
- creates personal wealth; sense of good life-~
especially in Germany where many lower class
members move into middle class--better jobs,
housing '
- leads to resentment of excessive taxation of
Church
- work ethic teaches, "what I earn is mine."
2a. desire to throw off last vestiges of feudalism
- resentment of "inherited" authority; nobility
and Church ‘ ;
the political forces !
1b. rising nationalism
~ recognition of local ties and interests vs.
abroad i
- recognition of 11kene55es based on language
creation of "modern" German
- desire to keep wealth at home for use/good
of those who-earned it
2b. growing power of "elected" off1c1als
the intellectual forces j
lc. recognition of individual
- individual source of dignity, rights, power
spreading to lower classes
2c. spread of education and literacy
3c. 1nvent10n of printing press printing from movable
type c. 1450 Gutenberg
4c. translation and printing of the Bible
the emotional forces T
1d. reading Bible produced a re-examination of faith
2d. individuals saw the figures in Bible as per-
sonally and directly involved with God rather
than removed from God by ritual and hierarchy
3d. contrasts were drawn between 11festyle of Jesus
and Apostles and the lifestyle of the Renaissance
clergy
the ecclesiastical forces--the condition of the Church
le. Absolute low point in history of Catholic
Church
2e.  corruption is rampant through all levels
of clergy. More/spec1f1Cd11y
there is a/breakdown of monastic
discipliné and clerical celibacy,
the hlghe@ levels of the clergy
live in éreat luxury.
/
Janssen, Caiholic priest and historian says:
The hlgher ecclesiastical orders, on the
other hand enjoyed ab:indant Wealth whichn
many of them had no scruples in parading
in such/an offensive manner as to provoke
the indignation of the people, the jealousy
of the upper classes, and the scorn of all
seriqﬁs minds...In many places complaints
/ 280
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were loud against the mercenary abuse of
sacred things...against the large and fre-
quent sums of money sent to Rome, of
annates and hush money. A bitter feeling
of hatred against the Italians...began
gradually to gain ground....(p. 330 Durant,
The Story of Civilization: DPart VI:

The Reformation.) o

5e. the Popes themselves confirm this view:
Pope Pius II:

People say that we live for pleasure,
accumulate wealth, bear ourselves ar-
rogantly, ride on fat mules and handsome
palfreys...keep hounds for the chase,
spend much on actors and parasites and
nothing in defense of the faith. And
there is some truth in their words;
many among the cardinals and other
officials of our court do lead this

kind of life. If the truth be confessed,
the luxury and pomp of our court is too
great. And this is why we are so detested
by the people that they will not listen
to us, even when we say what is just and
reasonable. (p. 12-13, Durant, VI.)

6e. the practice of selling indulgences to those
who would confess their sins and contribute
to a worthy church cause.

2. Spec1f1c events leading to Luther's reform:
a. :Tetzel s sale of indulgences for the building of new St Peter's

Tetzel s plenary 1ndu1gence:

_Hay our Lord Jesus Christ have mercy on thee, and absolve
thee by the merits of His most holy Passion. And I, by
His authority, that of his blessed Apostles Peter and

.‘Paul, and of the most holy Pope, granted and committed
"to me in these parts, do absolve thee, first from all ec-
clesiastical censures, in whatever mannert they may have
been incurred, and then from all thy sins, transgres-
sions, and excesses, how enormous soever they may be,
even from such as are reserved for the cognizance of

the Holy See; and as far as the keys of the Holy Church
extend, I remit to you all punishment which you deserve
in purgatory on their account, and I restore you to the
holy sacraments of the Church...and to that innocence
and purity which you possessed at baptism; so that when
you die!the gates of punishment shkall be shut, and the
gates of paradise of delight shall be opened; and if you
shall not die at present, this grace shall remain in full
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force when you are at the point of death. In the name
of the Father, and of the Son, and of the Holy Ghost.
(p. 338, Durant, VI)

b. Luther's objections to indulgences
1b. not acts of faith, acts of barter; thus swindle
the simpie out of faith
2b. based on translation from Latin, "doing penance"
rather than "being penitent" (Luther S transla-
tion)
3b. "95 Theses'" 1517

1. When our Lord and Master Jesus Christ said,
"Repent' (Matthew 4:17), he willed the entire
life of believers to be one of repentance.

2. This.word cannot he understood as referring
to the sacramenc of penance, that is, con-

" fession and satisfaction, as admlnlstered
by the clergy.

3. Yet it does not mean solely inner repentance;
such inner repentance is worthless unless it
produces various outward mortifications of
the flesh.

27. They preach only human doctrines who say that
as soon as the money clinks into the money
chest, the soul flies out of purgatcry.

94. Christians should be exhorted to be diligent
in following Christ, their head, through
penalties, death, and hell;

95. And thus be confident of entering into heaven

: through many tribulations rather than through
the false security of peace (Acts 14:22).

3. Who is this man who sets out alone to challenge the authority of the
most powerful force of his age?

4. Brief Biography of Luther

a. son of peasants who were able to substantially improve
their income during Luther's life

b. educated in traditional education, considerable Latln,
some Greek and Hebrew

c. became an Augustinian monk

- July 1505--1lightning struck
- May 1507--Final vows
- The Augustinians were a strict order; unlike others;
. Pious and celibate
d. stricken with' great despair over hlS personal sinfulness,
Luther felt the need to communicate man's fallen state
and God's grace. This was strict Augustinian Doctrine.
e. at 38, called before a Church council and backed into
a corner over the question of papal authority, Luther
asserted that the Rible (The Scripture) was a higher
authority than the Pope.
- fundazmental Protestant position
- "Hier stehe Ich, Ich Kann nicht anders"
f. wuther was excommunicated
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g.- through his pen, Luther became one of the most powerful
men of his age--testimony to the printing press and
rising literacy
lg. his translation of the Bible” 1nto German went
through 377 editions durlng his lifetime and
set the pattern for modern German

2g. introduced congregatnonal singing. His hymn,
"A Mighty Fortress Is Our God" is still regu-
larly sung by many Christian sects.

h. still He is a man of contrasts
lh. married a former nun
2h. "Table Talk"

/

Mar$in Luther from "Table Talk':

4 If God can pd}don me for having crucified and
martyred Hlﬁ over more than twenty years with
the celebratlon of Mass, He will certainly give
me credit; for the good drinks I will in His
honor evgry so often...

He who wants to fathom and probe the riddles

of God's will and works on the strength of his
own reason and without the aid of Holy Writ,
thinks he can catch the wind with a spoon or
weigh fire on a butcher's scale. God works

at times in mysterious ways which our mind can-
not grasp: He consigns one to hell and damna-
tion, another He blesses and makes just. It
does not behoove us to cross-examine God about
the whys and wherefores but we should rather
put our trust in Him that He does nothing with-
out gocd reason. And, indeed, He would be a
paltry God if He were to give an account of
Himself to every darned fool. Let us be con-
tent with the Gospel as He chose to reveal it
to us in the Bible.

A young man is like new cider that ferments and
bubbles over, wanting out so as to be noticed
by all. -

A li: is like a snowball; the longer you roll it,
the bigger it gets.

From "The Freecom of A Christian':

Man has a twofold nature, a spiritual and a bodily
one. According to the spiritual nature, which

men refer.to as the soul, he is called a spiritual,
inner, or new man. According to the bodily nataure,
which men refer to as flesh, ke is called a carnal,
outward, or old man. (152)

First, let us consider the inner man to see how a
righteous, free, and pious Christian, that is, a
spiritual, new, and inner man, becomes what he is.
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It is evident that no external thing has any in-
fluence in producing Christian righteousness or
freedom, or in producing unrighteousness or ser-
vitude. (152)

.-..0One thing, and only one thing, is necessary
for Christian life, righteousness, and freesom.
That one thing is the most holy Word of God, the
gospel of Christ, as Christ says, John II:25, "I
am the resurrection and the life; he who believes
in me, though he die, yet shall he live'"; (152)

1. o L, ot
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The Word is the gospel of God concerning his Son,
who was made flesh, suffered, rose from the dead,
and was glorified through the Spirit who sanctifies.
To preach Christ means to feed the soul, make it
righteous, set it free, and save it, provided it
believes the preaching. Faith alone is the saving
and efficacious use of the Word of God. (153)

Rom. 1:17, "He who through faith is righteous shall
live." The Word of God cannot be received and cher-
ished by any works whatever but only by faith.
Therefore it is clear that, as the soul needs only
the Word of God for its life and righteousness, so
it is justified by faith alone and not any words;
for if it could'be justified by anything else, it
would not need the Word, and consequently it would
not need faith. (153)

",
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Since, therefore, this faith can rule only in the
inner man, as Rom. 10 (:10) says, "For man believes
with his heart and so is justified," and since
faith alone justifies, it is clear that the inner .
mari cannot be justified, freed, or saved by any
outer work or action at all, and that these works,
whatever their character, having nothing te do

4 with this inner man. On the other hand, only
ungodliness and unbelief of heart, and no outer
work, make him guilty and a damnable servant of
sin. (153)

-..Here we must point out: that the entire Scripture
of God is divided into two parts: commandments and
promises. Although the commandments teach things
that are good, the things taught are not done as

soon as they are taught, for the commandments show

us what ‘we ought to do but do not give us the power

to do it. They are intended to teach man t¢ know
himself, that through them he may recognize his in-
ability %o do good and may despair of his own ability.
(153)
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From this you once more see that much is ascribed
to faith, namely, that it alone can fulfill the
law and justify without works. You see that the
First Commandment, which says, "You shall worship
one God," is fulfilled by faith alone. (154)

ot ote ot e
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Therefore, it is a blind and dangerous doctrine
which teaches that the commandments must be ful-
filled by works. The commandments must be ful-
filled before anv works can be done, and the
works proceed from the fulfillment of the con-
mandments (Rom. 13:10), as we shall hear. (155)

ot ot
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This is not to say that every Christian is placed

over all things to have contrel over them by physical

power--a madness with which some churchmen are

afflicted--for such power belongs to kings, princes,
. and other men cn earth.,.The power of which we

¢peak is spiritual. (156)

In this life he must control his own body and have
dealings with men. Here the works begin; here a
man cannot enjoy leisure; here he must indeed take
care to discipline his body by fastings, watchings, iy
labors, and other reasonable discipline and to sub- ’
ject it to,tHe-Spirit so that it will obey and con-

form to the inner man-'and faith and not revolt

against faith and hinder the inner man, as it is

the nature of .the body to do if it is not held in

check. (156) : ‘

Qur faith in Christ does not free us from works
but from false opinions concerning works, that is,
from the foolish presumption that justification
is acquired by works. Faith redeems, corrects,
and preserves our consciences so that we know that
righteousness does not consist in works. (156)

REACTIONS/SUGGESTIONS:

Students respond well to this material. No changes arge proposed.

N
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Unit Iil

Handout (typical sample)

THE REFORMATION AND MARTIN LUTHER ) - v

The Reformacion is the religious reform movement which estab11§hed the
Protestant branch of the Christian religion. The first ‘of..the Protestant
. sects is the Lutheran, founded by Martin Luther during the sixteenth century.
The Reformation is a- product of the Renaissanc:--yet brought an.end to the
Renaissance. -

Today and Tuesday we will examine four toplcs:

W

pryee

The jelling of forces leading to reform
Specific events leading to Luther's reform
A brief biography of Luther -

"The Freedom of a Christian" -

OQutline of today's lecture:

' B .
- IS

I. Jelling of forces leading to reform

Al

W=

Economic forces .

1. growth of capitalism-and the mldd]e class.
2. desire to be free from - feudallsm
Bolitical forces

1.\ rise of nationalism

2. lncreased power of elected off1c1als/dec11ne of papal power
Intellectual forces v
1. Spread of individualism
.2, Spread of education and 11teracy
3. . Rine of Printing Press
4, Translation of Bible into verbacular
Emotional forces
"1. Re-examination of faith
2. Contrast between Biblical Jesus and practices of Renalssance Church

Ecclesiastical forces

Breakdown of monastic d15c1p11ne and cler1CQI cellbacy
Wealth of the Church . : ‘ N S
Corrupt.on in the Church - '

Sale of indulgences

II. Speti{icdévents leading to Luther's reform

" A.
E.

.Tetzel's sale of indulgences

Luther's objections, '""The 95 Theses"

I1I. Brief biography of Luther (148321546)

OmETCc W

Scn. of peasants

Well -educated . T .
Augustinian monk ey

In despair over his sinful nature < ’ . b
In conflict with the Church over Papal authorlty

Onc of the most- powerful men, of his time.

A‘man. of contrasts N

:
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RELIGIOUS BACKLASH--SCIENTIFIC PROGRESS:
JOHANNES KEPLER

RATICONALE FOR TOPIC:

Kepler's mother was imprisoned by Lutheran reformers and charged with
witchcraft. Kepler had to work many years to effect her release and in the
meantime suffered. himself because his laws of planetary motion were
denounced as contrary to ‘racred writ. In spite of this, Kepler's
discoveries -and his attitud: toward his work established an early
foundation for ‘modern astronovy and for the scientific method. Kepler's

life and work ‘demonstrate the force of the opposing currents at work in
this age.

DESCRIPTIGN OF LEARNING ACTIVITY:

Students meet in the large group to vizw the Cosmos episode, "The Harmony
of the Spheres." Then they hear a lecture/discussion of Kepler's three
laws . 0f planetary motion: These activities help students develop
competencies #1, 2, 3, 4, 5, 6,.8, 9, 10, 11, 13, 15, 16, 17 & 18.

Time: 2% hours. ’ .

READINC ASSIGNMENT:

ﬁJohénaes Kepler" derived from Arthur Koestler, The Watershed, Garden
City, New York: Doubleday and Company, Inc., 1960, pp. 25 29, 30 60, 78-
80, 91, 92, 111-116, 119-121, 135.

This is a critica? ugography of Kepler.

"Kepler's Science"” from thsic The Fabric of- Reallty by S. K. Klm, New
York: Macmillan Publishing Co., lnc., 1975, pp. 122, 123.

This is a short article which sets forth Kepleg s 3 laws énd explains each.

VIDEOTAPE SHOWN:

”The Harmony of the Spheres," a Cosmos eplsode

Carl Sagan presents Kepler's discoveries and explains their "significance.
' "This is intertwined with a dramatization of Kepler's life which emphasizes
his early education, his work with Tycho Brahe and his perseCUtlon by -the
‘Lutheran reformers. .

~
\\\ L]
[

" MAIN IDEAS STRESSED:

a2
5 ¢

‘1. The discovery of Kepler's first luw was based on Brahe's data on Mars.

¢ ‘ a. Brahe failed to interpret tiie data betause he was looking to a
. geocentric model.

b. Brahe's observations were extremely ace urate and show a new

splrlt of scientific observatlon

e -~ Y




a. formula for ellipse

b. myste:y of second foci
c. rejection of circular orbit
3. The second law:

The radius vector sweeps out equal areas in equal
intervals of tiie.

a. abandoning uniform motion
b. substituting non-uniform motion

4. The third law:

The square of the period of revolution of a planet
is proportional to the cube of its semi-major axis.

a. the idea of "magnetic" forces
b. Galileo's jump to acceleration as an explanation of non-uniform
motion
3 2 L .
c. d T", beginning of the inverse square law

5. Comparison of Ptolemy, Copernicus and Kepler. (A copy follows)

REACTION/SUGGESTIONS:

Students thoroughly enjoy the "Cosmos™ episode. They also feel that the
reading, "Kepler's Science," is easy to grasp. Therefore, no changes are
proposed. .

Ve
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UNIT ITII |
Handout

COMPARISON OF EARLY MODELS
OF OUR SOT.AR SYSTEM

EXPLANATION OF OBSERVATION

OBSERVATION "FACT" PTOLEMY COPERNICUS KEPLER _
MOTION OF ENTIRE - MOTION OF ALL HEAVENLY REFLECTION OF ROTATION  SAME

HEAVENS DAILY FROM SPHERES E T0 W OF EARTH W TO E

ETOW

ANNUAL MOTION OF SUN ROTATION OF SUN'S REFLECTION OF ANNUAL

W TO E THROUGH ZODIAC

SPHERE W TO E IN A
YEAR

REVOLUTION OF EARTH
ABOUT SUN

SAME

NONUNIFORM MOTION OF
. SUN THROUGH ZODIAC

ORBIT OF SUN ECCENTRIC,

SPEED UNIFORM

ORBIT OF EARTH ECCEN-
TRIC, SPEED UNIFORM

ORBIT OF PLANET
ELLIPTICAL, SPEED
NONUNIFORM

RETROGRADE MOTIONS OF
THE PLANETS

EPICYCLES AND DEFERENTS

RELATIVE MOTIONS OF
PLANETS, INCLUDING
EARTH, AROUND SUN

SAME

VARTATIONS IN RETRO-
GRADE MOTIONS

EQUANT, ECCENTRICS

EPICYCLETS

NONUNIFORM OR-
BITAL MOTION:
TILT OF PLANETARY
ORBITS WITH RE-
SPECT TO EARTH'S

DISTANCES OF PLANETS

ARBITRARY AS LONG AS

ANGULAR RELATIONSHIPS

CORRECT

RELATIVE DISTANCES SET
BY OBSERVATIONS

FORCE RELATES
DISTANCES TO
PERIODS

"CAUSE" OF, PLANETARY
MOTIONS

NATURAL MOTION OF
CELESTIAL SPHERES: -
NO FORCE

SAME, NO FORCE

MAGNETIC FORCE
FROM SUN

ACCURACY OF PREDIC-
TIONS

" TYPICALLY 5° OR LESS;

SOMETIMES 10°

SAME

GENERALLY ABOUT
10'




RELIGTOUS BACKLASH--SCIENTIFIC PROGRESS :
THE COUNTER-REFORMATIGN

RATIONALE FOR TOPIS:

The Counter-Reformstion w.., the Catholic Church's attempt to reform
itself, to formulate and re-affirm an orthodox belief, to supress heresy
and to win back souls. In doing this, it turned to a new breed of religious
men and women best exemplified by Ignatius Loyola, founder of The Soviety
of Jesus and Teresa of Avila, founder of the Carmelite Order of Nuns. bnth
Loyola and Teresz relied on a mystical concept of faith achieved by
s%bllmatlng the will to God. In studying this material, students have the
opportunlty to see mystical forms of knowledge, to se¢ the Counter-
Reformation as a backlask against the liberality of the Renaissance and to
see the foundation of modern Catholic dogma. e

DESCRIPTION OF LEARNING ACTIVITY:

Students meet in smail groups to discuss the reading a551gnments This
activity helps students master competencies #1, 2, 3, 5, 6, 8, 17 & 18.
Time: 2 hours

READING ASSIGNMENT:

""The Counter-Reformation" from The Renaissance and The Reformation edited
by Donald Weinstein, New York: The Free Press, 1965, pp. 32-37.

This is an overview of the main ideas in the Counter-Reformation, including
a discussion of the role of the Jesuits. It also discusses the rise of-
science during this era. .

Excerpts from The Spiritual Exercises of St. Ignatius of Loyola from Karl
F. Thompson, ed., Ciassics of Western Thought, New York: Harcourt, Brace
and World, Inc., 1964, pp. 338-345.

These excerpts stress the need to adjust individual thinking to that of the

Church.

Excerpts from The Autobiogggphyvgj St. Teresa of @zi}é from E. Allison
Peers, trans. and. ed. The .Life of Jesus, CGarden City, New York:
Doubleday & Company, Inc , 19€0, pp. 179, 180, 189, 19¢-192, 197, 198, 199,
261, ?74 275. )

. These excerpts emphasize St. Teresa's mystical encounters with God:

MAIN IDEAS STRESSED:

v

From The Spiritual Exercises:
1. The plan aﬁq purpose of spiritual exercises.

2. "Some Rules\To Be Observed In Order That We May Think With The -
Orthodox Church"

Tha f1rcot vwamAatrina A 1T {ndamanmé AL A TS Area PR
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The second: it is proper to commend confession of sins
to the priest and the receiving of the Eucharist at
least once a year. It is more commendable to receive
the same Sacrament every vighth day or at least once in
each month. (187) :

The third: ope should commend to Christ's faithful
people the frequent and devout hearing of the holy rite
or sacrifice of the Mass; also the saying of the Church
hymns, the psalms, and long prayers, either within the
Churches or outside; also to approve the hours marked
out foxr the Divine Office, for prayers of whatever kind,
and feor the Crponical Hours. ({(187)

she fourth: to praize vows . . . of ckastity, poverty,
and perpetuai obediencs, and other works of perrection
and supererogation. Here it must 1e noted in passing
that . . . a vow reiates to tho-« things which lead
riore clesely to the perfection o+ Christian life. Con-
cerning other things which lead away from perfection,
for example . . . matrimony, a vow is never to be made.
(187)

The eighth: to praise the construction of Churches ap1
their adornm=znt; also images . . . to be venerated .
for the sake of what they represent. (188)

The ninth: to uphold all the precepts of the Church
and not impugn them. (188)

o ry «w

J T ) - 2
Xy 2
]
/

The eicventh: to put the highest value on sacred %
teachinz, both the posgit ve and the Scholastic, as they”
are crm  .ly called. Tor as it was the object of the
anciunt holy Doctors, Jerome, Augustine, Gregory, and
the like, to stir up men's minds to em-race the love and
worship of God, so it is characteristic of Blessed Thomas
Bonaventure, the Master of the Sentences, and other more

" modern Divines, to lay down and define more exactly the

things necessary for salvation, and, according to what
was fitting fur tieir own times and for posterity, help-
tul in the confutation of heiesies. (188)

te e wtae »
o«

The thirteenth: finully, w¢ =t to be altogethar of
the seme mind 2nd in confori i+ itk the Church her-
eplf " if cho ehaldl have AafFin. i .reri hine tA Jn 1l anl



Christ, and the Spirit of the Orthodox Church, His
Spouse, by which Spirit we are governed and directed
to salvation, is the same; and that the God who of
old delivered the precepts of the Decalogue is the
same who now instructs and governs the Kierarchical
Church. (189)

The fourteenth: it must also be borne in mind that
although it be most true tha‘ o one is sav~d except

he who is predestinated, we must speak with circum-
spection concerning this matter lest, pa.ciiance stretch-
ing too far the grace of predestination of God, we
should seem to wish to shut out the force of free will
and the merits of good works, or on the other i.and, at-
tributing to the latter more than belongs to them. (189)

The eighteenth: although it is in the highest degree
praiseworthy and useful to sexrve God from pure love,
yet the fear of the Divine Majosty is greatly to be
commended. And not that fear only which we call filial,
which is the most pious and holy, but 'so the other
which-is called servile,'as being . . . very often
necessa'y . . . because it helps much towards raising
from mortal sin. (189)

From The Autobiography of St. Teresa:
1. St. Teresa exper: nces God in a m;stical rapture.

In these raptures the scul seems no longer to animate
the tody, and this the natural heat of the body is

felv .o ke . :#y s-.nsibly diminished: it gradually
becomes cou! le¢v, thongh conscious of the greatest sweet-
ness and 4~ .xzat. (192)

though rapture brings us delight, the weakness
of our nature at first makes us afraid of it, and we
need to be resolute and courageous in soul, much more
so than for what has been describc.. Foz, happen what
may, we musi risk everythiiig, and resign ourselves into
the hands of God and go willingly wherever we are car-
ried away. . . (192)

These effects are very striking. Jne of them is the
manifestation of the Lord's mighty power: as we are
unable to resist His Majesty's will, either ir soul
or in body, and are not our cwn masters, we realize
that, however irksome. This inprints in us great hu-
mility.” lmndeed, I confzss that in fe it produced
great fear--at first a terrible fear. One sees one's
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offered does so very gently, one does not lose con-
sciousness--at least, I myself have had sufficient
to enable me to realize that I was being lifted up.
The majesty of Him Who can do this is manifested in
suth a way that the hair stands on end, and there is
produced a great fear of offending so great a God,
but a fear overpowered by the deepest lov. . newly
enkindled, for One Who as we see, has so deep a love
for so loathesome a worm that He seems not Lo be sat-

isfied by literally drawing the soul to Himself,

but will also have the body, mortal though it is, and
befouled as is its clay by all the offences it has
committed. [193)

For, while the rapture lasts, the body often remains
as if dead and unable to itself to do anything: it
continues all the time as it was then the rapture
came upon it--in a sitting position, for example, or
with the hands open or shut. The subject rarely
loses consciousness: I have sometimes lost it al-
together, but only seldom and for but a short time.
As a rule the consciousness is disturbed; and,
thought incapable of action with respect to outward
things, the subject can still hear and understand,
but only dimly, as though from a long way off. (1Y4)

And now comes the distress of having to return to this
life. Now the soul has grown new wings and has learned
to fly. Now the little bird has lost its unformed
feathers. Now in Christ's name the standard is raised
on high; it would seem that what has happened is nothing
less than that the captain of the fortress has mounted,
or has been led up, to the highest of its towers, and
has reared the standard aloft there in the rame of God.
From his position of security he looks down or. those
below. No longer does he fear perils; rather he desires
them, for through them, as it were, he receives the
assurance of victory. This beccmes very evident in the

little weight now given by the soul to earthly matters,

which it treats as the worthless things that they are
He who is raised on high attains many thirgs. The soul
has no desire to seek or possess any free-will, even if .
it so wished, and it is for this that it prays to e
Lord, giving Him the keys of its will. (195)

The Ecstasy of St. Teresa

A few minvtes is taken at the heglnnlng of a large group meeting to
view Bernini's statwe, "The Ecstasv of &i. Teresa," to re-read her
de,rr ption of it Lrom ber Autob’ogr.g ¥ cad te read her poam about

It pleased tiie Lord that I should sometimes see the



Though I often see representations of angels, my visions
of them are of the type which I first mentioned. It
pleased the Lord that I should see this angel in the
following way. He was not tall, but short, and very
beautiful, his face so aflame that he appeared to be one
of the highest types of angel whc seem to be all afire.
They must be those who are called cherubim: they do not
- tell me their names but I am well aware that there is

a great difference between certain angels and others
and between these and others still, of a kind that I
would not possibly explain. In his hands I saw a iong
golden spear and at the end of the iren tip I seemed

to see a point of fire. With this he seemed to pierce
my heart several times so that it penetrated to my en-
trails. Wwhen he drew it out, I thought he was drawing
them out with it and he left me completely afire with

a great Jove [or God. The pain was so sharp that it
made me utter several moans; and so excessive was the
sweetness caused me by this intense pain that one can
never wish to lose it, nor will one's soul be content
with anything less than God. It is not bodily pain,

bat spiritual, though the body has a share in it--
indeed, a great share. So sweet are the colloquies

of love which pass between the soul and God that if
anyone thinks I am lying I beseech God, in His good-
ness, to give him tls same experience. (196-197)

--The Autobiography

When that sweet hunisman from above
First wounaed me ard ieft me prone,
Into the very arms of Love

My stricken soul forthwith was thrown
And all my lot so changed is

That my beloved One is mine,

And I at last am surelv His.

The dart wherewith he wounded me .

Was all embarbed round with love,

And thus my spirit came to be

One with its maker, God above.

"o love Ent this I need to prove;

+y life te Ged suirendered is

And ny beloved one is mine

And I at last am zurely His.
--"The I stasy"

RLACTYON/SUGGESTIONS :




RELIG1OUS BASKLASH--SCIEKTIFIC PROGRELS:
COUNTER-REFORMATION ART

RATIONALE FOR 10PIC:

The Catholic Church turned to the visual arts to create the sensations of
mystical ecstasy and Church authority. Program 7 of Kenneth Clark's
"Civilization" series, 'Grandeur and Obedience," forcibly demonstrates this.

DESCRIPTION FO LEARNING ACTIVITY:

Students meet in the large group to view the film, "Grandeur and Obedience.
This act1v1ty helpb students develop competencies #3, 5, 6, 7, &, 9 & 18.
Time 1 hour

READING ASSIGNMENT:

"Grandeur and Obedience'" from A Guide to Civilization with an introduction
and notes by Richard McLanathan, New York: Time Life Films, 1970, pp. 61-68.

REACTION/SUGGESTIONS:

{
i
a

%

Students enjoy the program. This activity is effective. No changes
are planned.



RELIGIOUS BACKLASH--SCIENTIFIC PROGRESS:
GALILEG GALILEI

RATIGKALE TOR TOL'IC:

Galileo ccmpletes our zttempt to show the scientific revolution which was
taxing place duriug the religious backlash. Galileo's life and it
persecution by the Inquisition position him scnarely in the midst of thie
chaotic era. Galileo's work shows both the or.zin of modern astronomy and
physics and the foundation of the scientific meth~4 in observation and
logical reasoning. At the same time that we are studying kis contribution
to modern science, we are preparir; the students to study !. ston and later
Einstein.

DESCRIPTION OF LEARNING ACTIVITY:

The students begin studying Galileo by watching a filmed version of Bertold
Brecht's play, "Galileo," in the large group. This introduces them to
Galileo, the man, and also demonstrates his major discoveries. Then
students meet again in the large group for a lecture/discussion of
Galileo's science and in small groups to discuss the readings. These
activities help students master competencies #1, 2, 4, 5, 6, 8, 9, 10, 11,
13, 15, 17 & 18.

Time: 6 hours

READING ASSIGNMENT:

"Gaiileo Galilei”vfrom The 100, A Ranking of the Most Influential Persons
In History, by Michael H. Hart, New York: A & W Visual Library, 1978,
pp. 99-104.

This is ¢ short biography of Galileo which stress his discoveries and their
historical significance.

"Letter to the Grand Duchess Christina" by Galilec Jalilei from Stillman
Drake, trans., Discoveries and Opinions of Galileo, Garden City, New York:
Donbleday and Company, Inc., 1957, pp. 175-187.

In this letter, Galileo defends his scientific work, denotes the difference
between science and religion and petitions for patronage.

”Galileo's Science" from Physics, The Fabric of Reality by S. K. Xim, New

York: Macmillan Publishing Co., Inc., 1975, pp. 1-8, 119, 120. :

These excerpts explain how Galileo overturnec is.otelian science and how
he formulated Galilean Relativity and the law of inertia.

MAIN IDEAS STRESSED:

from the lecture/discussion:

1. Galileo's celestial discoveries wese made possible by his perfection
of the telescope. He discovered:

a. craters-and mountains on the moon; theveby demonstrating that it




b. sunspots; thereby preoving that the sun was not perfect and
inferring that neither were the heavens.

c. the phases of Venus; thereby proving Copernicus heliocentrie
theory since the Ptolemaic system could not exprain these
phases. .
d. 4 of the moons of Jupiter which he saw as a mini-solar system.
2. This amplification of the human eye was picked up by practical men of

every nation even though Galileo's Italian colleagues rejected it.
(Typical academial)

3. ‘Galileo's terrestrial discoveries became the founidation of modern

physics and established the basis of the scientific method. He

established:

a. the concept of ascceleration. This defied Aristotle's idea of
motion.

b. the laws of the inclined plane and related the speed of the
object in motion to the argle of change.

c. the formula for the period of a pendulum.

4. Galileo was perplexed that the laws of the pendulum and the inclined

plane were not equivalent since he felt the universe was governed by a
single, unifying force. For this reason, he also felt that the
celestial and _crrestrial laws should be the same.

5. Galileo emphasized the "how" rather than the "why" (Aristotle), und he
made most of his discoveries on inferences from observation or from
logical deductions. His methods became the methods.of modern science.

From "Galileo's Science":
1. Galileo disproves Aristotle's explanation of motion.

It was Galileo Galilei (1564-1642) who successfully
challenged the tradition of Aristotelian physics.
The publication of Galileo's Two New Sciences, in
1638, was instrumental in exposing the falsity of -
Aristctelian claims about the nature of motion.

. Galileo thus pointed out that the absolute
character of rest and motion--and, more importantly,
the earth's state of absolute rest--could not be
established by the Aristotelian method. (214) )

2. Galileo establishes that the concept of a "frame of reference
becomes an integral part of motion." (215) ‘




4. The Ga.ilean principle of relativity

- . requires that the laws of mechanics be for-
mulated so 2- to be the same to all inertial frames
of reference. Physical laws are thus accoréed a
quality of invariance.

In short, it is ¢’ that a fatzl blow has been
delivered to the ;. :totelian notion of absolute
motion. It is also clear that the relative nature

of motion, amply substantiated by experience, forms
the foundation fo. Galilean physics. Nevertheless,
we somehow find the notion of absolute motion dif-
ficult to part with, and wonder, almost instinctively,
if there might not still exist an absolute frame of
reference somewhere in this vast universe of ours to

resurrect zbsolute motion to a post-Galilean glory.
(218) ”

5.  The law of inertia resulted from Galileo's comparison of the laws of
the inclined plane with Aristotle's concept of motion.

(Galileo) believed that these conclus:uns were a
natural abstraction from observation, and summarized
them in the form of a physical law. Referred to as
the law of inertia, it may be stated as: An object,
initially at rest or in uniform motion, would continue
in the same state of rest or of uniform motion, in the
absence of all external disturbances.

The art of abstracting physical principles from experi-
mental observation was Galileo's special gift. He did
*.ot, huwever, seek to generalize them beyond the domain
of immediate cbservation. (220)

From the "Letter To The Granduchess Christina':
The following passages w~re emphasized.

Some years ago, as Your Serene Highness well knows, I
discovered in the heavens many things tkat had not
been seen before our own age. The novelty of these
things, as well as some consequences which followed
from them in contradiction to the physical notions
commonly held among academic philosophers. . . (203)

ot ot wle e
w

Persisting in their original resolve to destroy me
and everything mire by any means they can think of,
these mer are aware of my views in astronomy and

e -~ -
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one might fall into error. (207)

I support ‘this position not only by refuting the
arguvments ¢ Ptolemy and Arictotle, but by producing
many counterarguments, in particulzr, some whi~h re-
late to physical eifects whose causes can perhaps be
assigned in no other way. . . . therefare mistrusting
their defense so long as they confine themselves to
the field of philosophy, these men have resolved to
fabricate a sn»=1d for their fa:lacies out of the
mantle of pretended religion anc the authcrity of the
Bible. These they apply with 1:ittle judgment, to the
refutation of arguments that they do not understand
and have not even listened to. (204)

=t e - o
ety w ~ W

Contrary to the scnse of the Bidle and the intention of
the holy Fathers, if I am not mistaken they wouid extend
such authorities until even in purely phyeical matters--
where faith is not involved--tkey would have us altogether
abandon reason and the evidence of our senses in favor of
some biblical passage, though under the surface meaning

of its words this passage may contain a different sense.
(206)

The reascn produced for condemning the opinion that the
earth moves and the sun stands still is that in many

places in the Bible one may read that the sun = ,ves and
the earth stands stiil. Since the Bible canuot err, it
follows as a necessary consequence that-anyone takes

an erroneous and heretical position who 1airtains that
the sun is inherently motionless and the, tarth mcvable.

With regard to this argument, I think in the first place
that it is very pious to say and prudeat to affirm that
the holy Biblé can never speak untruth--whenever its
true meaning is understood. But I believ: nobody will
deny that it is often very abstruse, and may say thkings
which are quite differe * froi what its bare words sig-
nify. Hence in expouudi.:g the Bible if one were always
to confine oneself to the unadorned grammatical meaning,

[

() 0 ) )
[ e e o
-~ w ey 2y

This being granted, I think that in discussions of physical
problems we ought to begin‘not from the auchority of ,
scriptural passages, but from sense-experiences aud nec-
essary demonstrations; for the holy Kible and the phe-
nomena of nature pro:eed alike from the divine World, the

. -~ o~
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of the words is concerned. But Nature on the other
hand is inexorable and immutable; she never trans-
gresses the laws imposed upon her, or cares a whit
whether her abstruse reasons and methods of operation
are understandable tc men. (208)

For the Bible is not chained in every expression to con-
ditions &z strict as those which govern all physical
effects; nor is God any less excellently revealed in
Nature's actions than in the sacred statements of the
Bible.

I should judge that the authority of the Bible was de-
signed to persuade men of those articles and propositions
which, surpassing all human reasoning, could not be made
credible by science, or.by any other means than through
the very mouth of the Holy Spirit.

But I do not feel obliged to believe that the same God
who has endowed us with senses, reason, and intellect
has interded to forgo their use and by some other means
to give us knowledge which we can attain by them. He
would not require us to deny sense and reason in physical
matters which are set before our eyes and minds by direct
experience or necessary demonstvations. (209)

And in St. Augustine we read: '"If anyone shall set the
authority of Holy Writ against clear and manifest reason,
he wko does this knows not what he has undertaken; for he
opposes to the truth not the meaning of the Bible, which
is beyond his comprehension, but rather his own interpre-
tation; not what is in the Bible, but what he has found
in himself and imagines to be there.™ (210)

w

Moreover, we are unable to affirm that all interpreters
of the Bible speak by divine inspiration, for if that
were .so there would exist no differences between them
about the sense of a given passage. Hence I should
think it would be the part of prudence not to permit
anyone to usurp scriptural text and force them in some
way to maintain any physical conclusion to be true,
when at some future time the senses and demonstrative
or necessary reasons may show the contrary.

No one should be scorned in physical disputes for not
holding to the opinions which happen to please other
people best, especially concérning problems which have
been debated among the greatest philosophers for
thousands of years. (211)

P 300
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From "Galileo Galilei':

L]

Galileo's ernormous contribution to the advancement of
science has long been recognized. His importance rests
in part on his scientific discoveries such as the law
of inertia, his invention of the telescope, his astro-
nomical observations, and his genius in proving the
Copernican hypothesis. Of greater importance, however,
is his role in the development of the methodology of
science. Most previous natural philosophers; taking
their cues from Aristotle, had made qualitative obser-
vations and categorized phenomena; but Galile¢ measured
phenomena and made quantitative observations. This
emphasis on careful quantitative measurements has since
become a basic feature of scientific research.

Galileo is probably more responsible than any other
man for the empirical attitude of scientific research.
It was he who first insisted upon the necessit. of
performing experiments. He rejected the notion that
scientific questions could be decided by reliance upon
authority, whether it be the pronouncements of the
Church or the assertions of Aristotle. (201-202)

REACTION/SUGGESTIONS:

Galileo's 1life and work.
this topic. No future changes are proposed.

Students thoroughly enjoy the movie. It clarifiec cheir understanding of
The addition of "Galileo's Science” also helps
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UNIT IV: THE OLD STATE V5. %WE NEW STATE

DESCRIPTION CF THE UNIT:

This unit is a change of pace unit. Tu i%, the old concer’ of state, the
monarchy which was inherited from the f+u-lal svstem, is coupazdd LhE nel
concept of state, the democracy which s.z:zes #i.om Renaisus o inApitalioa.
Machiavelli's Prlnce provides the medel for ruling the old state and Join
Locke's Second Treatise on Government pocsides b model for ifhe new siate
In addition, Shakespeare’'s '"Macbeth” a-: . Voltuive's Candice .ive literar
evidence of these political thesriez. Maicweth violates the rnies
Machiavelli lays down for a good prin=e .xmé i Jukde replacii: the jdea of
governing by privilege ard divine rignt with 1ke ‘dea that pephe should be
ruled by their own consent--that the pecile are T ¢ state.

This wunit provides an opportunity o siudy four complete wanis of
literature: The Prince, '"Mecbeth," Fiurhe's essay and Candide and twe
I

met version of (ariididc. {In
addition to this variety, a "ocal rad;. r2rs ruality, Mr. Ger. 3uins, was
invited to lecture on John Locke. s ”a © @1 exciting anc sRiaN?Y ot ing
lecture on "The Significance ¢f John Lock- "« .Jeas on Governp:wi. -

films: Roman Polanski's "Macbeth” ar.! s t3

Much class time is devoted to small giwwp “iscussions of tovn worh.
Students prepare for thesz discussions Ly Juaaletiag workskoels far eazsh
assignment.

Time: 19% hours

OBJECTIVES:

1. To contrast the old idea of state, the monarchy, with the rew idea of
~ state, the democracy.

2. To further introduce students to the study of complete works.

3. To help students see how ideas in one discipline directly affect
others, in this case political theories influencing literature.

4. To change the pace of study during the semester.

5. To introduce students to writing a longer, critical essay in
preparation for the research paper in Semester II1.

6. To show the philosophical origins of American democracy in the
political theories of John Lncke.

7. To study a Shakespearean play.

8. To study The Prince.

9. To see tir  ideas of state as a result ¢ e econamic -hange which
took pl= Renaissance, the rise - G
10. To ir- =+ - students to satire via -
11. To expose students to informed memb.,. of the community who are
invited to speak as guest lecturers.’
302



12. To exzmine the various interpretations literature undergoes when it is
translated into film, i.e. "Macbeth" and Candide.

13. To continue using feature films as a source of knowledge and for variety.

CONTENT:

The Princes and the Fowers of "he Jtalian Renaissance

The Prince by Niccolo Machiav..li

"Macbeth" by William Shakespeare

"Macbeth" by Roman Polanski

Candide by Veltaire

John Locke

"An Essay Concerning The True Original Extent and End of Civil
Government" (The Second Treatise) by John Locke

COMPETENCIES DEVELOPED:

#1, 2) 3) [‘) 3, . -8) 9, 13) 15) 16) 17) & 18.

TESTING/EVALUATION:

There are two kinds of tests in this unit: short-answer, objectivz guizzes
and one lengthy essay test. The quizzes are on the reading assignments

to help students keep up with their assignments. The dates of these quizzes
are announced. (copies follow)

The lengthy essay test is a take-home test. (The directions for the essay
follow.) -

'

REACTION/SUGGESTIONS:

Although this was a new unit and in spite of the fact it almost fell
together by accident, it;is one of the most successful ones. It

captures the interest offboth the students and the faculty. No changes
are proposed. |

303

o . 100




IDS 1102
UNIT IV
Test Directions (sample)

E£ES$aY TEST - UNIT IV

DUE: THURSDAY, MARCH 18
PART ONE OF THE ESSAY OUTLINED BELOW

"A state is a system of governing people in which
the method of governing is derived from assump-
tions about the nature of the people being gov-
erned and the way the worlé in which they live
works.

The theme of this unit is the old idea of state vs. the new idea of state.
Since a state is a system of governing people in which the method of governing
is derived from assumptions about the nature of the people being ‘governed, the
topic of vour essay is:

HUMAN NATURE AND THE STATE -- OLD *IDEAS VS. NEW

In The Prince, Machiavelli lays out quite clearly his assumptions about human
nature and then constructs a state to govern the human nature he has defined. In
"Macbeth" Shakespeare confirms many Qf Machiavelli's assumptions about human nature
through his main character, Macbeth, and also validates Machiavelli's advice on
governing by the evclution of events in the play. The Prince and '"Macbeth'" re-
present the old ideas of human nature and the state while Locke’s "Second Treatise
on Government" and Voltaire's "Candide" reflect the new ideas. Locke also clearly
defines his assumptions about human nature and, like Machiavelli, constructs a
state to govern this human nature. Candide confirms Locke's assumptions and con-
cept of state when he discovers El Dorado. ‘

Your assignment is to write an essay on this topic in which you analvze each
concept of state, include ideas and quotations from each of the four works men-
tioned above, and compare and contrast these two ideas of statz. Your essay
should include:

PART ONE: The 0ld Idea of State

1. Machiavelli's assumptions about human nature.
Select 3 or 4 of his main ideas.

2. Machiavelli's definition of state; his advice for governing.
Select 3 or 4 main ideas.

3. Explanation of how 1 above leads to 2 above.

4. Examples from "Macbeth" which confirm 1 above.

5. Examples from "Macbeth" which validate 2 above.

PART TWO: The New Idea c¢f State

1. Locke's assumptions about human nature.
Select 3 or 4 of his main ideas.

2. Locke's definition of state; his system of governing.
Select 3 or 4 main ideas.

3. Explanation of how 1 above leads to 2 above.

4,  Examples from "Candide' which confirm 1 above.

5. Examples from "Candide" which confirm 2 above.

PART THREE: Comparison and Contrast

1. Compare/contrast the old idea of human naturer with the new.
2. Compare/contrast the old state with the new state.

E;BJ!;‘ : cant
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IDS 1102
UNIT TV

Test

1.

o

Direcrions - p. 2
SUGGESTED OUTLINE FOR ESSAY TEST (NIT IV
Below is a suggested outline. You are not required to
follow it. Attach a copy of the outline y you use to the

front of your paper when vou turn it ig.

The 0ld Idea of State

A. Intreduction to Part I
1. Simple definition of old idea of state {sentence)
2. Introduction to The Prince and Machiavelli
a. The Prince

identification and overview of the work
b. Machiavelli
description of who he was

c. Statement of the importance of The Prince to your essav
B. Machiavelli’s assumptions about human nature
1. Overview of his assumptions
2. Assumption #1
T T auvexplanation of Tassumption B -
b. supporting quotation

1b. context of quotation

2b. quotation

3b. explanation ef quotation

4b. relationship of quotation to assumption

3. Assumption #2
a. explanation of assumption
b supporting quotation
1b. context of quotation
2b. quetation
3b. explanation of quotation
4b. relationship of quotation to assumption
4,5,6,etc. (as needed, same as 2 & 3 above)
C. Wach1ave111 s concept of state advice for governing
1. Overview of his concept/adv1ce
2. Characteristic #1
a. explanation of characteristic
b. supporting quotation

1b. context
2b. quotatjion
3b. explarmation of quotation
4b. relationship to characteristic
3. Chavacteristic #2
a.,b. same as 7 abeove
4,5,6,etc. as needed, same as 1 above
D.  Tntroduction %{ Shake ,peare's "Macbeth"
1. "Macbeth"
identificat i=n arl overview of the work
2. Shak. “peaze
descripticn «f whkw he was

3. Stata L oi the importance of '"Macbeth" to your essay
E. Macbeth ar ' .uman nature

1. Exampx to suppoit B.2. above

a. cc text

b. quotation
!
)
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Test Directions - p. 3

. explanation
d. relationship to Machiavelli's concept of human nzature
NOTE: In finding examples from ""Macbeth', one example might cover several

points made in "B" above. Or several key examples mav be selected.
You do not have to kave a different incident and/or quotation from
"Macbeth'" for each item in "B" and "C" above.

2. Examples to support B.2 above
a. context
b. quotation
C. explanation
d. relationship

3,4 & 5 as needed; same as 1 & 2 abave
Macheth and the-state - e

1

1. Example to support idea in '"C" above
a. context
b. quotation
c. explanation
d. relationship
2,3,4,5 etc. as needed; same as above
G. Statement of explained definition of human nature and state.

Re-iteration of main ideas developed so far.
II. The New Idea of State

Follow the outline for I above using Locke in place of Machiavelli and
"Candide" in place of "Macbeth."

111. Compare and Contrast

A, Comparc =~ o II¢
B. Contrasit 1o to 11G
C. Draw conclusion about the significance of the old state vs. the new state

ALL PAPERS ARE DUE ON THE DATE ANNOUNCED. PLEASE TYPE YOUR PAPER OR WRITE 717
NEATLY IN PEN. NC PENCILS, PLEASE!
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Unit
Quiz:

Iv Name
The Prince

Directions:

pond

20

Read each statement carefully.

If the statement is true, circle "T" and go on tc the next statement.
Tf the statement is false, circle "F"', underline the word (or words )
which make the statement false, and write the correct word (or words)
onn the lines below the statement.

In the "Introduction" to The Prince, the translator ¢“ates that Machiavelli
was motivated to write this book by crass opportunism.

Machiavelli's chief contribution to political thought lies in his freeing
political action from moral consideration.

Machiavelli dedicates The Prince to Pope Julius II.

In The Prince, Machiavelli describes four kinds of principalities:
Poreditary, mixed. uew and ecclesiastical.

. biovei1i claims it is difficult to maintain power in a mixed princi-
pality iiecause of the willingness of men to exchange one ruler for znother.

Regarding new principalities, Machiavelli claims they are easily gained
and just as easily held.
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10.

11.

12.

13.

Machiavelli claimed that'thﬁxfyince who came to power with the help
of the nobles would not find it-as difficult to mazintain power as the
Prince who came to power through“the help of the people.

Machiavelli places a great emphasis on the Prince making good laws and
having good arms. ~

>

Of the various kinds of troops a Prince might have, Machizvelli claims
mercenaries are the most reliable and native troops the leest reliable.

"
+

+
Machiavelli advises that the Prince who.strives after goodness in all
his acts is sure to come to ruin since there’ are so many men who .
not good. :

Machiavelli believes that a wise Prince shou!. | very gencrous with 5
his friends and his peopl. . i
"
il
i
Ti\ '
With respect to the question of whether a Prince should be loved or ' -
feared, Machiavelli answers that it is better for a Prince tc be loved 3

than to be fear-=d.

Machiavelli believes a wise Prince should not only appear to be merci-
ful, faithful, humane, frank and religious, he should also be all
these things.
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Ylachiavelli beliewves that a wise Prince can and should brezk Lis pro-
mises when these are against the best interests of the state.

Machiavelli warns against

[+

16.

Prince having ministers who can neither
think for themselves nor understand the thinking of others.

Machiavelli considers flatterers pests.

cause they:

Machiavelli claims the Princes of Italy have lost their state be-

18.

1-cked arms of their own; did not kncw how to unite their
people; and did not know how to protect themselves agains: nobles.
T

atfairs.

Machiavelli believes Fortune is the only decisive influence on human
19.

Machiavelli ends The Prince by calling for a redeemer who can free
Italy from the threat of foreign domination.

20.

Throughout The Prince, Machiavelli uses two kinds of examples, Biblical
and contemporary, to support his ideas.

\
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QUIZ: MacBeth

Directicns:

1. Read each statement carefullw.
2. If the staterent is true, circle "T" and g¢ on Lo Lhe next statement.
3. 1f the statement is false, circle "F", underline the word (or words)
which make the statement false, and write the correct word {or words )
on the lines below the statement. i
T F 1. when Duncan, King of Scotland, discovers that the Thane of Cawdor has
been a traitor, he gives the title to Macbeth.
T F 2. %Yhen riding, Macbeth and Banquo meet three-witches whe h